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SchcfllJEducaliQuia India 

General Background 

India is located in the southern part of Asia, The mainland of India is separated from 
the landmass of Asia by the Himalayas and tapers off into the Indian Ocean between the 
Bay of Bengal and the Arabian Sea. Besides the mainland, India comprises Andaman and 
Nicobar Islands located in the Bay of Bengal and Lakshadweep group of islands in the 
Arabian Sea It covers an area of 3,287,263 sq. km and is the seventh largest country in the 
world. 

India is the second most populous country in the world. Ilci population in 1996 was 
estimated to be about 949.6 million. It comprises people belonging to almost every ethnic 
stock of humankind in varying degrees of their admixtures. Her geography and over 5000 
year long history have given rise to a culture which is marked by great variety and diversity. 
The original homeland of Hinduism, with its numerous sects, Buddhism, Jainism, Sikhism 
and various other religious beliefs and practices, every major world religion, notably Islam 
and Christianity, has its followers in India. 

i 

Hundreds of mother tongues arc spoken in India. Of the major languages, eighteen 
are specified in the Constitution. These are: Assamese, Bengali, Gujarati, Hindi, Kannada, 
Kashmiri, Konkam, Malayalam, Manipun, Marathi, Nepali, Oriya, Punjabi, Sanskrit, Sindhi, 
Tamil, Telugu and Urdu. India is a Union of States and its territories comprise 25 States and 
7 Union Territories. Hindi is the official language of the Union with English as the associate 
official language. Each State and Union Territory has one or more language (s) as its official 
language(s). There are 18 major languages, including English, which arc used as medium 
languages in one or more State and Union Territory at all stages of education Besides these, 
there are 33 other languages which are used as medium languages at one or more stages of 
school education, Besides the medium languages, 16 other languages - classical, foreign and 
modem Indian - are taught as subjects at various levels. 



Framewo r k NationaLGoals 

The establishment of a democratic and secular political system and reconstruction and 
modernization of society based on the principles of egalitarianism and recognition of and 
respect for India’s cultural diversity and variety were central to the vision of independent 
India which evolved during the struggle for independence. The Indian National Congress 
Which represented the mainstream of independence movement adopted a resolution on 
Fundamental Rights and Economic Programme in 1931. The leaders ol India’s freedom 
struggle viewed the Indian struggle as a part of the world-wide movement against 
imperialism and colonialism, and for democracy and social progress, and expressed their 
solidarity with anti-colonial struggles and with victims of fascist aggression The ideals of 
the freedom struggle were reflected in the Constitution which came into force in 1950 when 
India became a Republic. 

The Preamble to the Constitution proclaims the resolve of the people of India to 
constitute India into a Sovereign Socialist Secular Democratic Republic and to secure to all 
its citizens social, economic and political justice, liberty of thought, expression, belief, faith 
and worship, equality of status and opportunity, and to promote among them all fraternity 
assuring the dignity of the individual and the unity and integrity of the nation Parts III, IV 
and IV A of the Constitution ( deal with Fundamental Rights, Directive Principles of State 
Policy and Fundamental Duties respectively. The Fundamental Rights in< hide the Right to 
Equality, Right to Freedom, Right against Exploitation, Right to Freedom of Religion, 
Cultural and Educational Rights and Right to Constitutional Remedies, The provisions 
contained in the Directive Principles of State Policy, though not enfoiccable by courts, lay 
down principles which are fundamental to the governance of the country and make it the duty 
of the State to apply these principles in making laws, These provisions make it the duty of 
the State to direct its policy towards securing that the citizens, men and women equally, have 
the right to an adequate means of livelihood, that the operation of the economic system does 
not result in the concentration of wealth and means of production to (he common detriment, 
that children are given opportunities and facilities to develop in a healthy manner and in 
conditions of freedom and dignity. The promotion of educational and economic interests of 
Scheduled Castes, Scheduled Tribes and other weaker sections, raising the standard of living 



of the people and the promotions of international peace and security arc also among the 
Directive Principles laid down the Constitution. The provisions on Fundamental Duties 
make it the duty of every citizen to abide by the Constitution and respect its ideals and 
institutions, to cherish and follow the noble ideals which inspired our national struggle for 
freedom, to promote harmony and the spirit of common brotherhood amongst all the people 
of India transcending religious, linguistic and regional or sectional diversities, to renounce 
practices derogatory to the dignity of women, to value and preserve the rich heritage of 
India’s composite culture, to protect and improve the natural environment and to have 
compassion for living creatures, to develop the scientific temper, humanism and the spirit of 
inquiry and reform, to safeguard public property and to abjure violence. 

Framework of Educational Policie s 

The system of education which independent India inherited was largely the creation of 
British colonial rule. The pre-colonial systems of education in India were largely destroyed 
within a few decades of the British conquest and, in their place, a new system began to be 
built from about the fourth decade of the 19th century to serve the requirements of colonial 
rule. In 1835, it was decided that ‘all the funds at the disposal of the government would 
henceforth be spent in imparting to the Indians a knowledge of English literature and 
science’. In 1854, a document which is generally called the Magna Carta of English 
Education in India, enunciated the aim of education as the diffusion of the Arts. Science, 
Philosophy and Literature of Europe. The nationalist critique of this system focused on three 
features of this system: it kept the mass of the people ignorant and illiterate, it provided some 
education to small groups of people so that they could serve in the lower rungs of 
bureaucracy (the cost of importing personnel from home country being too heavy), and it 
sought to promote in the educated an attitude of neglect and contempt for their country and 
people. In the words of Lord Macaulay, whose Minute on Education in 1835 was the 
decisive influence on British educational policy at the time, a single shelf of a good 
European’s library was worth the whole native literature oflndia and Arabia. Indians were 
portrayed as a degraded people in need of moral reform, sometimes attributing this 
degradation to racial, climatic and other such incurable factors. The Indian nationalists tried 
to build an alternative to the British system of education and during some of the mass 



struggles exhorted the people to boycott educational institutions which were under the control 
of the British government. Some of them evolved alternative philosophies of education 
which they implemented, though on a limited scale. However, it was only after 
independence, that comprehensive efforts began to be made for expansion and restructuring 
of education in every sector as well as the reorientation of its goals and objectives, and its 
content. 

The goals and objectives of education have been articulated, within the framework of 
national goals and the principles laid down in the Constitution, in the reports of various 
Commissions which were set up from time to time since soon after independence and policies 
and programmes foi their realization formulated and implemented. The Report of the 
Education Commission (1964-66) entitled Education and National Development which dealt 
with all stages and aspects of education provided a comprehensive articulation of goals and 
objectives of education; it still remains the basic document of educational reform and 
reorientation in India. In 1968, the Government of India issued a Resolution on the National 
Policy on Education for ‘a radical reconstruction of education on the broad lines 
recommended by the Education Commission’. The most significant feature of the 
implementation of this Resolution was the creation of a new uniform educational structure in 
all parts of the country This structure, known as the 10+2+3 pattern, had significant 
implications for school education. Under this pattern, the first ten years of school education 
were visualized as the stage of general education with undifferentiated courses with the 
objective of equipping children who ccusc their formal schooling at the end of this stage to be 
responsible citizens, providing them with basic knowledge for day-to-day living. Science and 
mathematics, along with social sciences, three languages (with mother tongue for the first 
five years and two other languages - Hindi for non-Hindi States, and a Modem Indian 
Language for Hindi States, and English - along with the mother tongue for the subsequent 
five years), art education, health and physical education and work experience were made the 
components of an undifferentiated curriculum for general education for the first ten years of 
schooling. With the implementation of this Policy the entire country came to have a common 
structure of school education, the first ten years of school being generally divided into three 
stages, viz Primary (Classes I to V), Upper Primary (Classes VI to VIII) and Secondary 
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(Classes IX and X). The Higher Secondary stage (the +2 stage in the new pattern) provided 
for diversified courses with accent on vocationalization. 

During the process of the implementation of the new pattern, a number of new issues and 
concerns came to the fore. In 1986, Indian Parliament adopted a new National Policy on 
Education It was a more elaborate statement of educational policy than the 1968 Resolution. 
After 1968, a National Curriculum Framework was formulated as a part of the 
implementation of the new structure. The 1986 Policy visualized the National Cumculum 
Framework with a common core, along with a common structure, as the basis for building the 
National System of Education. It visualized education as an instrument for the realization of 
national goals, and as a catalyst in the process of human rekource development, and as being 
‘fundamental to our all round development, material and spiritual’. The goals of education as 

i 

expressed in the 1986 Policy may be summed up as follows: 

- Develop knowledge, skills and abilities and foster values for the realization of national 
goals; 

- Promote the growth of the full potential of the individual and develop in him/her the 
ability to think out new ideas constantly and creatively; 

- Promote values of egalitarianism, democracy, secularism and socialism, equality of the 
sexes, protection of the environment, removal of social barriers, inculcation of scientific 
temper, observance of the small family norm; 

- Create a sense of common citizenship and commitment to human values and to social 
justice; 

- Refine sensitivities and perceptions that contribute to national cohesion and develop 
independence of mind and spirit; 

- Motivate the younger generation for international peace and cooperation; 

- Develop sensitivity to beauty, harmony and refinement; 

- Promote equality by removing prejudices and complexes transmitted through the social 
environment and the accident of birth; 

- Bring about changes in the status of women and remove social disparities; 

- Prepare the younger generation for competent participation in a changing society; 

- Develop manpower for different sectors of the economy; 

- Combat obscurantism, religious fanaticism, violence, superstition and fatalism; 
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- Promote an understanding of the diverse cultural and social systems of the people living 
in different parts of the country and of the country's composite culture; 

- Promote physical fitness; 

- Develop skills for increasing productivity and inculcate dignity of labour and work ethos; 
and 

- Develop prerequisites and habits necessary for self-learning and for life-long learning 
leading to the creation of a learning society. 

General Framework of School Education 

The adoption of a common structure throughout the country and the acceptance of a 
National Curriculum Framework with a common core along with the articulation of goals and 
objectives of education at the national level have determined the system of school education 
in India in recent years The Indian Constitution clearly defines the jurisdiction of the Union 
and State Governments by providing three lists of subjects - the Central List of subjects over 
which the Union alone has jurisdiction, the State List of subjects over which States alone 
have jurisdiction, and a Concurrent List over which both the Union and the States have 
jurisdiction but in case of a conflict between a Central law and a State law, the Central law 
prevails. Education during colonial rule was a Provincial subject; after independence, it 
became a State subject. In 1976, however, it was transferred to the Concurrent List after a 
Constitutional amendment. In spite of its becoming a Concurrent subject, the formulation 
and implementation of educational policies and programmes have been matters of Centre- 
State partnership. The method adopted for evolving and implementing educational policy at 
the national level has been through a national consensus rather than through central 
legislation. While the 10+2 structure has been accepted by all States and Union Territories, 
the National Curriculum Framework, with its in-built flexibility for adaptation to suit specific 
requirements and conditions at the State level, is evolved by an autonomous academic body at 
the national level with the involvement of educational authorities and agencies of all States 
and other academic institutions and organizations. 

In practice, thus, while the general framework of educational policies and programmes is 
evolved at the national level, their implementation for all practical purposes is the 
responsibility of the States and Union Territories through their Departments of Education and 
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other bodies. The formulation of the National Curriculum Framework is the responsibility of 
the National Council of Educational Research and Training (NCERT), a national level 
autonomous organization. The NCERT also formulates syllabus guidelines and detailed 
syllabuses in various subjects. These are adopted by the school system which has been set up 
by the Union Government and other national organizations, and adopted/adapted or made use 
of by the educational authorities and agencies in the States/Union Territories in developing 
their own curricula and syllabuses. Similarly, the NCERT also prepares, produces and 
distributes textbooks in various subjects and a variety of other educational materials for all 
stages of school education. These are used by the school system set up by the Union 
Government and other national organizations. The State authorities arc free to adopt or adapt 
these materials or produce their own materials. In most parts of the country, the syllabuses in 
various subjects at all stages of school education arc prescribed by the State bodies or 
autonomous bodies set up by the State Governments. These bodies also prescribe or 
recommend textbooks to be used in schools under their jurisdiction In most parts of the 
country, most of the textbooks used in the schools are prepared and produced by agencies and 
organizations set up by the State Governments. Every State has a Board of School Education 
or a Board of Secondary Education and a Board of Higher Secondary Education. These 
Boards prescribe courses of study, prescribe or recommend textbooks and conduct public 
examinations. Most schools in a State or Union Territory are affiliated to the State’s Board 
of Education which also prescribes norms for infrastructural facilities and academic 
standards. The two most important public examinations conducted by the Stale Boards arc at 
the end of Class X for the Secondary stage and at the end of Class XII for the Higher 
Secondary stage. The certification of a student’s performance in these examinations is 
generally the sole indicator of a student’s educational achievements. 

Besides the State Boards, there are two all-India Boards which have schools from 
different parts of the country affiliated to them. The more important of these is the Central 
Board of Secondary Education (CBSE). It has 4587 schools spread over various parts of the 
country, and a few outside India, affiliated to it. These schools include all the Kendriya 
Vidyalayas (Central Schools) which have been set up by the Central Government or by public 
sector undertakings mainly for the children of transferable employees of the Central 
Government or of public sector undertakings, 386 Jawahar Navodaya Vidyalayas which have 
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been set up by the Centra! Government, one in a rural area of each district mainly for the rural 
children from disadvantaged sections, and private schools. [It may be noted that Jawahar 
Navodaya Vidyalayas arc residential schools.] The other Board - the Council of Indian 
School Certificate Examination - has a few hundred private schools affiliated to it. All 
CBSE - affiliated schools, whatever their location, follow the same courses of study at the 
secondary and higher secondary stages - based on the curriculum formulated by the NCERT - 
- and generally the same set of educational materials, including textbooks prepared by the 
NCERT, and are tested through the same public examination (The school sample chosen for 
this study has been drawn from these schools.) 

There are four types of schools classified according to management - government 
schools, schools run by local bodies, private schools aided by the government, and private 
schools unaided by the government. According to the Sixth All India Educational Survey, 
(1993), the total number of schools in the country was 825,707. Of these, 66,139 were 
Secondary schools and 23,524 Higher Secondary schools. The total number of school 
students was over 154 million of which over 22.4 million were in Secondary and Higher 
Secondary classes. Most of the Secondary and Higher Secondary schoqls are either 
government schools, schools of local bodies or aided by the government. The number of 
unaided private schools was about four per cent of the total. 
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Eartll 

Methodology 

1 

The design of the study* which is a part of the Commonwealth Values in Education 
Project, was developed at the International Centre for Intercultural Studies located in the 
Institute of Education, University of London, overseen by an international steering group 
drawn from four participating countries. The design of the study included a review of 
curriculum and materials. The Conceptual Map, the Questionnaire to be administered to 
students and the specific issues to be discussed during interviews with students, teachers, 
principals and administrators as well as basic methodology to be followed for conducting the 
study were also provided. 

1. Review of Curriculum and Materials 

For the purposes of this study, the curriculum and materials, particularly textbooks, used 

in the schools affiliated to the Central Board of Secondary Education (CBSE) have been 

reviewed with a view to identify human rights dimensions and issues incorporated in them. 

[As explained later in this Part, the school sample also has been selected from the CBSE - 

1 

affiliated schools.] There is a wide variety of syllabuses and textbooks used in the schools 
affiliated to the Boards of School Education in various States in numerous medium languages 
and the set of materials reviewed for the purposes of this study are one among many which 
arc used in Indian schools. While it is important to keep in mind this limitation, it may be 
noted that these materials which are prepared by the NCERT are also adopted or adapted or 
made use of by the educational authorities in the States, in developing their own materials. 
Also, the National Curriculum Framework formulated by the NCERT provides the general 
framework within which all educational authorities are expected to develop the details of their 
respective courses of study and educational materials Thus the curriculum and the materials 
reviewed reflect in many ways the common features of the curricula and matenals used in all 
parts of the country However, it does not take into account the specific departures and 
variations from it made in the States’ curricula and materials. 
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2. Moderation of the Students’ Questionnaire 

The study team, drawn from various disciplines, including Social Sciences, Sciences, 
Language, Philosophy, and Educational Evaluation, scrutinized the Questionnaire and 
moderated/modified it from the point of view of internal consistency and comprehensibility 
for use in the Indian context A part of the Questionnaire in the section on History was 
modified and a question seeking Reasons for response was added. The references to ‘race’, 
wherever they occurred in the Questionnaire, were deleted as the question of race has little 
relevance in Indian context ‘Caste' was added in some questions because of its importance 
in Indian social organization It also prepared the Hindi version of the Questionnaire as it 
came to the conclusion that not all respondents would be comfortable with the English 
version and such students should have the option of responding to the Questionnaire in Hindi 
which is a major Indian language and is widely used as a medium of instruction. [About half 
the students responded to the Hindi version of the Questionnaire ] 

3. Selection of the School Sample 

The selection of the school sample from the vast number of secondary and higher 
secondary schools in the country was done keeping in view various factors. It was considered 
important that the schools selected should together reflect the ecological-geographical and 
socio-cultural diversity of the country as well as student population of both boys and girls 
from the various socio-economic strata. Considering the variety and diversity in the courses 
of study and the educational materials, particularly textbooks, it was decided that the sample 
should be drawn from those schools which follow broadly the same courses of study at the 
Upper Primary (classes VI-VIII) and Secondary (classes IX-X) stages and are subject to the 
same public examination at the end of the Secondary stage. It was also considered important 
that in the schools selected, both English and Hindi should be in use as languages for study 
as well as media of instruction. Because of these considerations, it was decided to select four 
urban schools located in four geographical regions along with four predominantly rural 
schools located in the same or the adjoining districts in which the urban schools were located. 
The student population of the latter is predominantly rural. All these schools are affiliated to 
the Central Board of Secondary Education. No private schools have been selected in the 
sample due to their very small number as well as due to the fact that the student population of 
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these schools come almost exclusively from higher socio-economic strata. The urban 
schools selected, on the other hand, have a more heterogeneous composition in terms of the 
socio-economic background of their pupils. Similarly, no exclusively girls or exclusively 
boys schools have been selected because the types of schools from which the sample has been 
taken are all co-educational institutions. 

The schools selected in the sample are the following: 

1. D.M. School, Mysore, Karnataka 

2. Jawahar Navodaya Vidyalaya, Shivaragudda, Mandya District, Karnataka 
3 D.M. School, Bhubaneswar, Onssa 

4. Jawahar Navodaya Vidyalaya, Munduli, District Cuttack, Orissa 

5. D.M. School, Ajmer, Rajasthan 

6. Jawahar Navodaya Vidyalaya, Nandla, District Ajmer, Rajasthan 

7. D.M School, Bhopal, Madhya Pradesh 

8. Jawahar Navodaya Vidyalaya, Pawarkheda, District Hoshangabad, Madhya Pradesh 

The location of each of these schools is marked on the map of India. None of the four 
cities where the urban schools in the sample are located is a metropolitan city though two of 
them, Bhopal and Bhubaneswar, are State capitals. 

[ 

4. Selection of the Students Sample 

The students sample from each school has been drawn from two classes (or levels) - class 
IX and class XI. (In India, the first year in school is class I and the last year is class XII.) 
The age of entry in school is generally six years and, therefore, the age of students in class IX 
is generally expected to be 14+ and in class XI 16+. However, in practice, it can be one year 
more or one year less and in some cases the variation can be even more, say two years plus, 
there can also be repeaters, particularly in classes X and XII, the classes for which public 
examinations arc held. In selecting the sample, the criterion followed is exclusively the class 
in which students are studying and not their age. 

It was decided to select 2Q students from class IX and 2D from class XI from each school. 
Further, it was decided to select 10 girl students and 10 boy students each from classes IX 
and XI of each school. From each of the schools, the sample was selected following the 
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Random Numbers Table. Separate lists of girls and boys of classes IX and XI present on the 
day of the administration of the Questionnaire, which was pre-arranged in consultation with 
the school authorities, were prepared from the teachers’ attendance registers and following 
the Random Numbers Table, the sample was selected. In three schools, however, there was a 
deviation from this due to insufficient number of girl students in class XI. In the rural school 
in Madhya Pradesh, the sample included only 9 girls but 11 boys; in the urban school in 
Ajmer, the sample included 8 girls and 10 boys; and in the rural school in Nandla, Rajasthan, 
the sample included 4 girls and 10 boys. The total sample was, therefore, 312 instead of the 
expected 320. 

5. Limitations of the Sample 

Given the geographical, ecological, cultural-linguistic variety and diversity, diversity in 
the process of historical development in different regions of the country and in social 
formations, and the variety in the systems of educational administration and the curricula, the 
sample selected for the study is not fully representative of the student population of the 
concerned age groups/classes in the country. The findings of the study, therefore, can be no 
more than only indicative. Although the sample selected is larger than the one suggested, an 
even larger sample that would make it fully representative could not be taken due to 
limitations of time and resources. 

6. Composition of the Sample 

The tables given below give gender-wise and urban/rural composition us well as their age- 
wise distribution respectively. 


Composition of the samples by class in terms of Urban/Rural and Girls/Boys 




Girls/Boys 

Rural 

Urban 

Total 

Class 

IX 

Girls 

40 

40 

80 



Boys 

40 

40 

80 

Class 

XI 

Girls 

33 

38 

71 



Boys 

41 

40 

81 


Total 


154 

158 

312 
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Composition of the Sample by Age m years with 
reference to Class, Rural/Urban and Girls/Boys 


Class Urban/ 
Rural 

Girls/ 

Boys 

13+ 

14+ 

15+ 

16+ 

17+ 

18+ NR Total 

IX Urban 

Girls 

19 

19 

02 

0 

0 

0 

0 40 


Boys 

14 

18 

05 

02 

0 

0 

01 40 

Rural 

Girls 

15 

19 

04 

01 

0 

0 

01 40 


Boys 

08 

25 

06 

01 

0 

0 

0 40 


Total 

56 

81 

17 

04 

0 

0 

02 160 

XI Urban 

Girls 

0 

0 

13 

22 

02 

0 

01 38 


Boys 

0 

0 

13 

20 

05 

01 

01 40 

Rural 

Girls 

0 

0 

11 

21 

01 

0 

0 33 


Boys 

0 

0 

12 

23 

06 

0 

0 41 


Total 

0 

0 

49 

86 

14 

01 

02 152 

TOTAL 


56 

81 

66 

90 

14 

01 

04 312 


NR=No Response 


Information about Parents 


Number of students with both parents living 291 

Number of students with only one parent living 12 

Number of students wi th neither parent living 06 

No response ^ 

Total . 

312 
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Information about Siblings 


Number of students with no brother or sister 09 

Number of students who have one or two brothers/sisters 205 

Number of students with more than two brothers/sisters 95 

No response 03 

Total . 

312 

Subjects Studied 


As stated in the previous chapter, the school curriculum up to the Secondary stage 
(classes 1X-X) is undifferentiated. All class IX students study two/lhree languages, Science, 
Mathematics and Social Sciences. Differentiation of curriculum starts in class XI when 
students can choose three/four subjects as electives from a list of subjects, besides the 
compulsory and/or optional language(s). There is generally an informal grouping of subjects 
which are referred to, though technically incorrectly, as streams. The following table gives 
the number of class XI students (Girls and Boys) in the sample, with percentages in 
parenthesis, studying Science courses, Social Science courses, Commerce courses and 
Vocational courses 


Elective cour ses studied by Class XI students in the sample 


Girls/Boys 

Science Soc.Science 

Commerce 

Vocational 

Any Other 

No Res. Total 

Girl 

48 15 

02 

04 

0 

02 

71 


(67.7%) (21.1%) 

(2.8%) 

(5.6%) 

(0%) 

(2.8%) 

(100%) 

Boys 

54 21 

04 

0 

0 

02 

81 


(66.7%) (26%) 

(4 9%) 

(0%) 

(0%) 

(2.4%) 

(100%) 

Total 

102 36 

06 

04 

0 

04 

152 


(67.1%) (23.7%) 

(23.6%) 

(2.6%) 

(0%) 

(2 6%) 

(100%) 
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7. Administration of the Q uestionnaire 

Every aspect of the administration of the Questionnaire was discussed by members of the 
team and the Questionnaire was administered by members of the team by following exactly 
the same procedures in every case. The administration of the Questionnaire and the conduct 
of interviews with students, teachers and principals was done during the first fortnight of 
December 1996 (2 December to 14 December) in all schools. This period was chosen 
because it suited all the eight schools. The school authorities extended their full cooperation 
in every case and the administration was done without any disturbance or problem in a pre¬ 
arranged room in the school which could comfortably seat 40 students together All the 
Questionnaires which were used were given an Identification Number. The respondents took 
between 40 minutes to one hour in responding to the Questionnaire. The difficulties faced by 
students in comprehending and responding to questions emerged during interviews by the 
members of the team with selected students. These have been mentioned in Part V of this' 
Report. 

8. Interviews with Students. Teachers. Pimcipals_and.Administrators 

The guidelines for interviews with students, teachers, Principals and educational 
administrators were discussed by the team. Detailed guidelines for interviews with students 
were prepared and were followed by the members of the team while interviewing the 
students. Proforma for preparing the reports of the interviews in each school was prepared 
and made use of by members of the team in every case. The interviews with students - four 
in each school, including one girl and one boy from class IX and one girl and one boy from 
class XI from among those who appeared to have responded to most of the items in the 
Questionnaire - were conducted, individually for each student. The duration of the 
interview with each student varied from 45 minutes to one hour. The interviews with 
teachers (three in each school) and Principals were conducted on the next day after they had 
studied the conceptual map and the Students Questionnaire. The teachers, mostly teachers of 
social science subjects and a few science and language teachers, were interviewed together 
while each Principal was interviewed separately (except in one case where the Principal 
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insisted on being interviewed together with the teachers). The duration of the interviews 
with teachers was between two to three hours and with principals about an hour and a half to 
two hours. The interviews with administrators - the top level functionaries of the Central 
Board of Secondary Education, the Kendriya Vidyalaya Sangathan (Central Schools 
Organization), the Navodaya Vidyalaya Samiti, the National Council of Teacher Education, 
and NCERT -- focused on general issues of policy while those for students, teachers and 
Principals broadly focused on the issues listed in the Project Note, All interviews were 
conducted in a relaxed and informal atmosphere in a conversational mode and, except for 
those with administrators, were tape-recorded. A separate report for each set of interviews 
in each school was written down by members of the team in a set proforma soon after the 
interviews had been completed. In each case, the members of the team involved in 
administering the Questionnaire and conducting the interviews were well-versed in Hindi and 
English. The entire exercise of administering the Questionnaire and conducting the 
interview was done in an atmosphere of cordiality and without any tension, and each member 
of the team found the experience delightful and extremely fruitful — all of them described it 
as exhilarating. 

9. Presentation and Analysis of Data 

The data from the Questionnaires was transferred on tables The responses to open 
ended items, in most cases, were also transferred on tables in a few patterns of responses 
which emerged from the analysis. The main focus in the analysis of data was to find 
variations in the responses of class IX and class XI students. The variables of Urban/Rural 
and Girls/Boys for each class were also used in most cases while transferring the responses 
on tables and were analyzed wherever these variables were significant 

In Part III of this report, the courses of study and the textbooks used up to class X have 
been referred to along with a brief description of the human rights issues which they cover. 
Although nearly half of the sample belongs to class XI, the courses and textbooks used in 
class XI have not been examined. This has been done on the assumption that one of the 
major objectives of the study is to examine the variation in the responses of class IX and class 
XI students for which the courses up to class VIII (for class IX students) and, additionally, 
courses of classes IX and X (for class XI students) are important to consider. 
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The data collected from the Questionnaires has been presented, in most cases, in simple 
frequency tables along with percentages for each group. The categories ol responses to both 
close-ended and, in most cases, open-ended questions were analysed by obtaining the 
percentages of frequencies of responses for identifying the major patterns. The presentation 
and analysis of data has been done separately for each of the eight sections followed in each 
case with a brief conclusion. 

Jhe reports based on interviews with students, teachers and Principals as well as with the 
administrators have been presented in Part V in a descriptive form. The main findings and 
recommendations arc given in Part VI. 
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Part Ill 

Curriculum and Materials 


This report is based on a review of the National Curriculum for Elementary and 
Secondary Education - A Framework (generally referred to as National Curriculum 
Framework), Syllabus Guidelines and Syllabuses for all subjects for Upper Primary and 
Secondary stages, and textbooks in Environmental Studies (Social Studies) for the Primary 
stage, Social Sciences (Civics, History and Geography) for the Upper Primary stage and 
Social Sciences (History, Civics, Geography and Economics) at the Secondary stage. All 
these materials have been developed by the NCERT and are used in schools affiliated to the 
CBSE, including all those schools which were selected for administering the Students’ 
Questionnaire and interviews with students, teachers and principals for purposes of the 
present study As has been stated earlier, the first ten years of schooling in India comprising 
the Primary, Upper Primary and Secondary stages provide for general education with an 
undifferentiated curriculum. The review presented here attempts to describe certain aspects 
of the syllabuses and in the case of social science subjects, textbooks based on them that have 
a beaming on human rights education 

Some of the major components relating to human rights included in these syllabuses and 
textbooks arc the following: 

- Basic features of the Indian political system and Indian Constitution, particularly the 
Preamble, and Parts III, IV and IV A which have a direct bearing on human rights 

- Problems and challenges of contemporary Indian life - polity, economy, society, culture— 
which have a direct or indirect bearing on human rights 

- Diversity and variety of Indian culture, its composite and non-monolithic character 

- Indian social system and dynamics of social change 

- Major events in the history of India and the world relating to the struggle for political and 
civil rights as well as economic and social rights, and the role played by common people 
and outstanding leaders in these struggles 
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- Human Rights situation in the world, particularly with regard to gross violations m the 
form of colonialism, racialism and apartheid 

- Literary works which reflect human rights concerns and quest for freedom and human 
rights 

- Biological unity of human species 

- Major historical documents such as the Declaration of Independence, Declaration of the 
Rights of Man and Citizen, United Nations Charter, Universal Declaration of Human 
Rights, etc. 

Various issues and dimensions of human rights have been reflected m the syllabus 
guidelines, syllabuses and textbooks for various subjects keeping in view the conceptual level 
of pupils at each stage of school education. 

Primary Stage (Classes I-V) 

The main relevant subjects at this stage are Environmental Studies and Language(s) The 
curriculum in Environmental Studies aims at promoting knowledge and understanding of 
natural and physical environment as well as of social and cultural environment. Beginning 
with the study of those aspects of the environment which are within the immediate 
experience of the child, its scope is extended to include the district, the state, the country and 
the world. Narratives and biographies of men and women from the history of India and of the 
world, India’s freedom struggle and certain aspects of Indian Constitution are included in this 
course. The human rights dimension in this course has its main focus on the following: 

1. Developing knowledge and respect for the diversity and variety in the ethnic composition 
and culture, in language, religion, customs and ways of living in India and the world; 

2. Developing knowledge about men and women from different parts of India and the 
world through the ages, who have struggled for justice, human brotherhood and human 
equality; 

3. Developing an understanding of the vision of independent India as it evolved during the 
struggle for freedom; 

4. Promoting a broad understanding of India's national goals and main features of 
Fundamental Rights, Directive Principles and Fundamental Duties; 
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5. Promoting concern about deprivation, poverty, disease, illiteracy and inequalities; and 

6. Developing knowledge and concern about the environment and its degradation. 

The ideational content of the language course(s) has as one of its foci the development 
of personal qualities of compassion, tolerance and sympathy through an appropriate selection 
of stories, poems and other literary forms which are used in language curriculum at this stage. 

The textbooks in Environmental Studies/Social Studies for Classes III to V have lessons 
on, among others, the following- the variety of cultural patterns in India (in dress, food, 
festivals), occupations and people who help us, local self-governing bodies, in Class III; 
cultural variety in different natural/geographical regions of India, India’s linguistic variety, art 
and architecture, festivals (religious, cultural and national), variety in religious beliefs and 
practices, founders of various religions, Indian personalities from various periods of Indian 
history and different areas of life, how we govern ourselves, national goals, rights and duties, 
etc. in Class IV; and India’s struggle for freedom, United Nations and its agencies, objectives 
and contribution, the main human rights enshrined in the Universal Declaration, life stories of 
Socrates, Abraham Lincoln, Karl Marx, Mahatma Gandhi and Martin Luther King. 

The textbooks for Hindi language at this stage have lessons relating to such human rights 
issues as those relating to health, environment, the physically handicapped, dignity of labour, 
etc. , 

Upper Primary Stage (Classes VI-V1II) 

The major subject areas relevant to human rights education at this stage are social 
sciences, science and languages. 

Social Sciences: The NCERT’s syllabus guidelines which provide the general framework for 
the syllabi in different social science subjects (history, geography and civics) lay stress on 
promoting appreciation of ‘diversities in ways of living and interdependence of various 
regions of India and the world’, and on the knowledge and understanding of civic and 

i 

political institutions and of contemporary social and economic issues 
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The course in History at this stage deals mainly with the history of India m the general 
perspective of the history of world civilization It lays stress on developing ‘understanding 
and appreciation of India's cultural heritage and its composite nature, of its richness and 
variety', and ‘a critical appreciation of the past so that the pupil’s personality is free from 
irrational prejudices and bigotry, parochialism and communalism, and is imbued with a 
scientific and forward-looking outlook’. 

The human rights dimension in this course, and the textbooks based on it, lies in (i) 
providing a critical understanding of Indian society through the ages, with some focus on the 
position of women, the inequalities created hy the caste system, and various harhnrous 
practices which arose during various periods and of attempts by reformers in various periods 
to bring about a more humane social order, including the role of the various reform 
movements since the 19th century in combating some of the barbarous practices against 
women and depressed classes and other sections of society; and (ii) developing knowledge 
and understanding of the struggle for freedom and the ideals that it embodied for 
reconstructing Indian society, polity and economy on the principles of democracy, secularism 
and egalitarianism. 

The relevance of the Geography course which deals with the geography of different 
continents and of a few selected countries in each continent lies in bringing into a sharp focus 
the variety of ways of living in different parts of India and of the world, and developing an 
appreciation of this variety. 

The course in Civics aims at promoting well-informed and intelligent citizenship for 
effective participation in the affairs of the community. At this stage, values of democracy, 
secularism, socialism and national integration are sought to be inculcated in the students. The 
course includes the study of the Constitution of India with an emphasis on the values of 
egalitarianism, democracy and secularism enshrined in it. The pupil is introduced to the 
study of Fundamental Rights, Directive Principles and Fundamental Duties included in the 
Constitution. The course also includes the study of contemporary problems and issues, 
including current social and economic problems facing the country, problems relating to the 
environment, arms race and human rights. 

The Civics textbook of the NCERT for class VI deals with the representative local bodies 
and their functions, problems of rural poverty and indebtedness and steps taken to deal with 
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them, social evils, superstition and ignorance which aggravate the living conditions of the 
people, problems relating to women’s status in society, rural development programmes, rights 
and responsibilities with reference to local problems of the community, etc. The class VII 
Civics textbook deals with various aspects of Constitution and government, India’s national 
goals of democracy, secularism and socialism, the functioning of a democratic government, 
Fundamental Rights and Directive Principles and their interrelationship, Fundamental 
Duties, etc. The main focus of the class VIII Civics textbook is the study of problems and 
challenges facing India. It includes the study of the problems of building a secular state, 

ending inequalities, promoting national integration, combating the caste system and the 

1 

inhuman practices associated with untouchability, the struggle against caste discrimination, 
illiteracy and poverty, problems relating to population - related questions, contemporary 
world issues and problems, including the study of the Universal Declaration of Human 
Rights, Convention on the Rights of the Child, cases of violation of human rights, racism, 
destruction caused by wars, use of atom bombs and the dangers resulting from stockpiling of 
arms, disparities between developed and developing countries, environmental pollution, etc. 

Science:- The guidelines for the course in science, which is introduced as an undiversified 
subject at this stage, stress the objective of inculcating a rational outlook and thereby help 
combat ‘obscurantism and prejudices based on narrow considerations of caste, sex or 
religion’. The guidelines also emphasize the objective of promoting understanding of ‘the 
processes and problems of areas related to agriculture, health and nutrition, environmental 
protection, energy and material resources and, more importantly, develop a scientific attitude 
to live more effectively as a responsible citizen’. 

Languages:-In the selection of the thematic and ideational content in language courses, the 
objective of inculcating human values and attitudes and promoting an awareness of human 
rights, international understanding and other issues of global significance has been stressed. 
The textual materials and the selections for anthologies in language courses at the Upper 
Primary and Secondary stages introduce the pupil to the literary heritage of the language that 
is being studied as well as the literary and cultural heritage of other languages and regions of 
the country and of the world. 
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Both these aspects - the thematic and ideational content and the literary heritage of 
languages of various cultures - constitute major inputs in education for human rights 

Secondary Stage (Classes IX-X) 

Social Sciences;-The syllabus guidelines for the Secondary stage define the framework of 
courses in social sciences at this stage as follows: “The study of social sciences as a 
component of general education is of crucial importance in facilitating the child's growth into 
a well-informed and responsible citizen, It should aim at developing in children an 
understanding of their physical and social environment, both immediate and remote, in terms 
of time and space and an appreciation of cultural heritage, both of India and of the world as a 
whole.... 

“The study of social sciences should aim at deepening their understanding of 
contemporary India and its social, economic and political development as an independent 
nation, and its composite culture. 1 

“The study of social sciences should aim at developing in the child a world perspective 
and an understanding of the problems of the contemporary world, particularly those relating 
to international peace and human rights and the establishment of a just world order. Above 
all, the study of social sciences should aim at developing in the child a spirit of enquiry, a 
scientific and forward-looking outlook and aversion to injustice and bigotry”. 

The specific objectives and content outline of History, Geography, Civics, and 
Economics which comprise social sciences at this stage provide for the study of various 
dimensions and aspects of human rights. 

History:- The History course at this stage is mainly an introduction to world history with 
a focus on main stages in the growth of civilization, in its social, economic and political 
aspects and on cultural and scientific development. The course also lays stress on the 
contribution of different peoples to the common heritage of mankind. Thus it helps promote 
knowledge and appreciation of diversities, By introducing the student to changes in culture, 
society, economy and polity through the ages the world over, it promotes a critical view on 
issues which have a bearing on human rights. A major part of this course deals with 
colonialism and imperialism and the successful struggles for national liberation, movements 
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for popular sovereignty and democracy and for social equality and justice, the rise of 
authoritarian, fascist and racist regimes and their collapse, a!) of which have a bearing on 
understanding the concept of human rights and its dynamics. These components also help 
provide a broad historical perspective for the study of contemporary problems, including 
issues relating to the observance and violation of human rights. It also introduces the student 
to some of the significant declarations on human rights, from the Declaration of 
Independence to the Universal Declaration of Human Rights. 

Some of the specific topics and historical developments covered in the history textbooks 
for classes IX-X are the following: aspects of European renaissance which undermined the 
cultural and intellectual domination of the Church, humanism as a characteristic feature of 
renaissance and its expression in art and literature, the beginning of modem science, rise of 
nation-states and the struggle against absolutism, early colonization (of Americas and parts of 
Asia and Africa) and slave trade, capitalism and the Industrial Revolution and their impact on 
society, the condition of industrial workers, the beginning of trade unions and socialist ideas 
and movements, revolutionary and nationalist movements including the American war of 
Independence, the French Revolution (along with their revolutionary declarations), growth of 
the socialist movement in the 19th century (along with the 1848 revolutions, the First and the 
Second International), struggle for democracy in England and for national independence in 
Latin America, movements of national unification, the study of imperialism and effects of 
imperialism on the subjugated countries (along with the struggle against imperialism), the 
Russian Revolution, rise of fascist and authoritarian regimes in the inter-war period, the 
Second World War and the victory over fascism, the national liberation movements and the 
collapse of imperialism and the rise of independent nations in Asia and Africa, the Cold War 
and various world developments connected with it, the apartheid system in South Africa, and 
its collapse, collapse of Communist Parties’ rule and of Soviet Union and its control over 
Eastern Europe, role of the Non-Aligned Movement in the struggle against colonialism and 
imperialism, etc. These books also have three units on India which deal with aspects of the 
growth oflndia’s composite culture, the Indian awakening (including the social and religious 
reform movements of the 19th century) and the struggle for freedom and the vision of a 
secular democratic polity that it evolved. 
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Geography:- The Geography course lays stress on issues related to environment and 
population. 

Civics:- Its main focus at this stage is to prepare students for their social and political role in 
Indian democracy. It aims at developing an awareness and critical understanding of the 
social, economic and political challenges facing the country, respect for diversities in ways 
of life and appreciation of the role and contribution of India and of the United Nations in the 
promotion of international peace. The course specifies the study of the problems of the 
minorities and the depressed sections of Indian society and of contemporary world problems, 
particularly human rights, disarmament and new international economic order The specific 
projects suggested to be undertaken by students include the celebration of the Human Rights 
Day. 

The Civics textbook for classes IX-X deals with the following topics/themes having a 
bearing on human rights education: individual and society, types of societies, social 
organizations, the state and the government, democratic citizenship, various forms of 
government, Indinn Constitution, its objectives and basic features. Fundamental Rights, 
Directive Principles and Fundamental Duties, Union and State Gbvemments, Judiciary, Lok 
Adalats and Public Interest Litigation, democracy (its origins, forms), formal processes of 
representation, other institutions and mechanisms (political parties, principles of discipline, 
tolerance and dissent, formation of public opinion, media, citizenship in a democracy), 
electoral process, party system in India, role of the opposition, historical process in the 
formation of the Indian nation, ideals before the Indian nation (democracy, political equality, 
social equality, economic equality, secularism), challenges before Indian democracy 
(inequalities, communalism, minority rights, regional aspirations and regionalism, caste and 
untouchability, inequality of women, unemployment, nepotism and bribery, a critical review 
of the steps taken), Indian foreign policy, non-alignment, relations with other countries, the 
United Nations (its structure and objectives), world problems (human rights, disarmament, 
New International Economic Order,), etc. 

Economics;- The course in Economics at this stage deals mainly with the study of the 
Indian economy with emphasis on the twin objectives of economic development and social 
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justice. Among the objectives of this course is the inculcation of ‘a passion for social justice 
and an urge to resist exploitation in any form by men or by the State’. This course also 
covers the question of ‘Rights of Consumers; Consumer Protection’ and refers to the 
protection of consumers from unfair trade practices, the influence of advertising through new 
electronic media making the consumer vulnerable, the Consumer Protection Forums which 
have been set up, and the necessity for the modem consumer to develop the consumer skills, 
etc. 

Science:- The course in science lays stress on the development of scientific temper, the 
cultivation of social, ethical, moral and aesthetic values, and development of ‘sensitivity to 
possible uses and misuses of science and concern for a clean environment and preservation of 
the ecosystem’. It attempts to relate the concepts and principles of science with agriculture, 
communication, industry, energy and matenal resources, health, environment and social 
forestry. 

Languages:- The courses in languages include literary pieces which promote awareness 
of and sensitivity to problems of contemporary life, social oppression and inequities. 

It will be seen from the above that the basic framework of various courses up to the 
secondary stage and the textbooks based on these courses seek to promote an understanding 
of the various aspects and dimensions of human rights. It may be noted that up to the 
secondary stage, school curriculum provides for general education, The curriculum is 
undifferentiated and all subjects are compulsory. 

School Curriculum and the Conceptual Map 

It can be said that broadly all the areas listed m the conceptual map of the 
Commonwealth Values in Education are covered in the school curriculum up to the 
secondary stage in one form or unother The approach followed is cross-curricular and issues 
which are integral to a particular subject are sought to be covered within the framework of 
that subject. Thus the issues relating to Law and the administration of Justice, Equality of 
opportunity, Civic and social rights and responsibilities, the question of legitimacy or 
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otherwise of the use of violence by the State, are dealt within Civics courses at various levels. 
Various aspects mentioned under History along with specific historical developments are 
covered in the History courses and textbooks. The Consumer rights are sought to be covered 
in both Civics and Economics courses. Certain aspects of Violence and Identity are also 
covered in Civics although these are questions which directly and, perhaps more, indirectly 
need to be reflected in every subject curriculum. The language (and literature) courses have a 
very important role to play in imparting the necessary value orientation for all human rights 
issues. Geography curriculum is particularly important for promoting awareness of 
environmental concerns 

However, the coverage of a particular issue in the curriculum by itself does not 
necessarily mean that it, m fact, promotes the required understanding and, much more 
importantly, the necessary value orientation which is crucial to all human rights issues. The 
treatment in the curriculum itself may be inadequate or even defective and it may be divorced 
from real life situations and therefore not contributing to the enhancement of understanding. 
Besides the formal curriculum (and the textbooks), how the curriculum is transacted can be 
even more important. There are also issues relating to the ambience of the school, its 
organizational structure which have a bearing on human rights issues. 
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Student Survey 

This Part presents some of the data collected from the students’ responses to the 
Questionnaire and an analysis comparing the responses of class IX students and class XI 
students to indicate differences, if any, in the perception and understanding of the two groups 
of students who differ from each other by, generally, two years in age and by two years in 
formal education. The differences in perception and understanding between boys and girls 
and between urban and rural students, wherever it is striking, is also brought out. For open- 
ended questions, the responses and their analyses are presented in terms of a few common 
patterns. At the end of each set of questions covered in a section, the understanding of the 
issues that the responses reflect is indicated in the form of a conclusion. 




Section 1 


Law and the Administration of Justice 


Statement 

You see a policeman catch someone who is running away with an article taken from a 
shop. 


Six statements indicating what would happen follow and students were asked to respond 
with Yes or No to each. These are followed by two open-ended questions 

The following tables present students’ perception of the actual situation through their 
Yes/No response (Yes means they agree, No means they disagree). 

(a) The policeman beats the person and puts him or her in prison. 



Yes 

No 

No Response 

Total 

All Students 

225 

87 

0 

312 


(72.1%) 

(27.9%) 

(0%) 

(100%) 

Class IX students 

115 

45 

0 

160 


(71.9%) 

(28 1%) 

(0%) 

(100%) 

Class XI Students 

110 

42 

0 

152 


(72.4%) 

(27.6%) 

(0%) 

(100%) 

Urban Students 

125 

33 

0 

158 


(79.1%) 

(20.9%) 

(0%) 

(100%) 

Rural Students 

100 

54 

0 

154 


(64.9%) 

(35.1%) 

(0%) 

(100%) 

Girl Students 

115 

36 

0 

151 


(76.2%) 

(23.8%) 

(0%) 

(100%) 

Boy Students 

110 

51 

0 

161 


(68.3%) 

(31 7%) 

(0%) 

(100%) 


1 


30 





A vast majority of all students (over 72%) think that it is common for the police to resort 
to unlawful acts (beating up the person and putting him or her in prison). There is little 
difference in the perception of class IX students and class XI students. However, more urban 
than rural students and more girl students than boy students think that the police resorts to 
these unlawful acts. 


(b) The person is to be tried in a court of law. 



Yes 

No 

No Response 

Total 

All Students 

209 

98 

05 

312 


(67%) 

(31.4%) 

(1.6%) 

(100%) 

Class IX Students 

103 

56 

01 

160 


(64.4%) 

(35%) 

(0 6%) 

(100%) 

Class XI Students 

106 

42 

04 

152 


(69 8%) 

(27.6%) 

(2 6%) 

(100%) 

Urban Students 

107 

50 

01 

158 


(67 8%) 

(31 6%) 

(0 6%) 

(100%) 

Rural Students 

102 

48 

04 

154 


(66.2%) 

(31.2%) 

(2.6%) 

(100%) 

Girl Students 

102 

47 

02 

151 


(67 5%) 

(31.2%) 

(1.3%) 

(100%) 

Boy Students 

107 

51 

03 

161 

- 

(66.5%) 

(31.7%) 

(1 8%) 

(100%) 


Thus 67% of all students think that the person will be tried in a court of law The 
percentage of class XI students who think so is higher (69.8%) than class IX students 
(64.4%). The variation in the perceptions of rural and urban students and girl students and 
boy students is marginal. 
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(c) The person is to have a lawyer in court who can examine witnesses and plead in his 
or her defence. 



Yes 

No 

No Response 

Total 

All Students 

212 

(68%) 

93 

(29.8%) 

7 

(2.2%) 

312 

(100%) 

Class IX Students 

103 

(64.4%) 

54 

(33.8%) 

03 

(1.8%) 

160 

(100%) 

Class XI Students 

109 

(71 8%) 

39 

(25.6%) 

04 

(2.6%) 

152 

(100%) 

Urban Students 

115 

(72.8%) 

41 

(26%) 

02 

(1.2%) 

158 

(100%) 

Rural Students 

97 

(63%) 

52 

(33,8%) 

05 

(3.2%) 

154 

(100%) 

Girl Students 

102 

(67.4%) 

45 

(30%) 

04 

(2.6%) 

151 

(100%) 

Boy Students 

110 

(68.3%) 

48 

(29.8%) 

03 

(1.9.%) 

161 

(100%) 


The responses show that a fairly high percentage of all students think that the person 
would have a lawyer in court, who can examine witnesses and plead in his or her defence. 
The percentage of class XI students who think so is higher than that of class IX students by 
about 8 While the difference between the responses of girl students and boy students is 
marginal, about 10 per cent more urban students than rural students think that the person will 
have a lawyer in court, who can examine witnesses and plead in his or her defence. 
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(d) Members of the public are allowed to watch the case being tried in court 



Yes 

No 

No Response 

Total 

All Students 

216 

88 

08 

312 


(69 2%) 

(28.2%) 

(2 6%) 

(100%) 

Class IX students 

106 

50 

04 

160 


(66.3%) 

(31.2%) 

(2.5%) 

(100%) 

Class XI Students 

110 

38 

04 

152 


(72.4%) 

(25%) 

(2.6%) 

(100%) 

Urban Students 

116 

39 

03 

158 


(73.4%) 

(24.7%) 

(1.9%) 

(100%) 

Rural Students 

100 

49 

05 

154 


(64 9%) 

(31,9%) 

(3.2%) 

(100%) 

Girl Students 

102 

43 

06 

151 


(67 5%) 

(28.5%) 

(4 %) 

(100%) 

Boy Students 

114 

45 

02 

161 


(70 8%) 

(28%) 

(1.2%) 

(100%) 


The pattern of responses to this is more or less the same as in (c), that is 69.2% of all 
students think that the members of the public arc allowed to watch the case being tried in 
court. There is a difference of about 6 per cent in perception between class XI and class IX 
students - about 6% more class XI students compared with class IX students think that the 
members of the public would be allowed to watch the court proceedings. About 9 per cent 
more urban students than rural students think that the public can watch the court proceedings, 
and over 3 per cent more boys than girls think so. 
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(e) Tbe judge or jury will not decide as to whether the person stole the article until 
after they have heard the case. 



Yes 

No 

No Response 

Total 

All Students 

218 

(70%) 

88 

(28.1%) 

06 

(1.9%) 

312 

(100%) 

Class IX Students 

111 

(69.3%) 

46 

(28.8%) 

03 

(1 9%) 

160 

(100%) 

Class XI Students 

107 

(70.4%) 

42 

(27.6%) 

03 

(2%) 

152 

(100%) 

Urban Students 

114 

(72.2%) 

41 

(25.9%) 

03 

(1.9%) 

158 

(100%) 

Rural Students 

104 

(67.5%) 

47 

(30.5%) 

03 

(2%) 

154 

(100%) 

Girl Students 

113 

(74.8%) 

35 

(23.2%) 

03 

(2%) 

151 

(100%) 

Boy Students 

105 

(65.2%) 

53 

(32.9%) 

03 

(1.9%) 

161 

(100%) 


Seventy per cent of all students think that the judge or the jury will no) decide as to 
whether the person stole the article until after they have heard the case. There is little 
variation in the perception of class IX and class XI students in this regard, while more urban 
students than rural students and more girl students than boy students think that the judge or 
jury will arrive at a decision only after they have heard the case. 
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(f) The policeman will take a bribe either from the thief or the shop owner. 



Yes 

No 

No Response 

Total 

All Students 

141 

166 

5 

312 


(45.2%) 

(53.2%) 

(1.6%) 

(100%) 

Class IX Students 

60 

96 

04 

160 


(37.5%) 

(60%) 

(2.5%) 

(100%) 

* 

Class XI Students 

81 

70 

01 

152 


(53.3%) 

(46%) 

(0.7%) 

(100%) 

Urban Students 

70 

88 

0 

158 


(44 3%) 

(55.7%) 

(0%) 

(100%) 

Rural Students 

71 

78 

05 

154 


(46.2%) 

(50.6%) 

(3.2%) 

(100%) 

Girl Students 

70 

78 

03 

151 


(46.4%) 

(51.6%) 

(2%) 

(100%) 

Boy Students 

71 

88 

02 

161 


(44%) 

(54.8%) 

(1.2%) 

(100%) 


About 45% of alt students think that the policeman will take a bribe from the thief or the 
shopkeeper. The number of class XI students who think so is about 16 per cent higher than 
those of class IX while the difference in the perceptions of urban and rural students and girl 
and boy students is not very significant - about 2 per cent more rural students and girl 
students than urban students and boy students think that the policeman will take a bribe. 

The responses to open-ended questions are presented in the form of a few broad patterns 
that they reflect. 
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(g) In the incident explained above, what do you think should happen? 

The responses to this open-ended question can be grouped together broadly into 
three types - (i) those who would like the alleged thief to be tried and, if his/her guilt is 
established, to be punished strictly in terms of law, along with, in many cases, advocacy of 
humane treatment, (ii) those who would like, with or without the intervention of the judicial 
process, the thief to be dealt with compassion, to be treated by the police with leniency and, 
perhaps more importantly, the necessity of finding out what led the person to commit the 
theft, to find out the social causes of petty crime, and (lii) those who saw nothing wrong in, or 
even justified, the policeman beating up an alleged thief, with or without the necessity of a 
trial. Besides, there were a few No Responses’ and irrelevant and confused responses. ‘Other 


Responses’ suggested beating of the alleged thief by public . 



Trial and 
punishment 
according to 
law; also 
humane 

treatment 

Compassion, 

leniency, 

Social causes 
of crime; 
also judi¬ 
cial process 

Support for 
police beating 
up person, to 
be followed 
m many cases 
by judicial 
process 

Other* 

res¬ 

ponses 

No 

response 
and irre- 
levent/ 
confused 
responses 

Total 

All 

Students 

105 

(33.7%) 

127 

(40.7%) 

56 

(17.9%) 

3 

(1%) 

21 

(6.7%) 

312 

(100%) 

Class IX 
Students 

46 

(28.7%) 

69 

(43.1%) 

31 

(19.3%) 

03 

(1 9%) 

11 

(6.9%) 

160 

(100%) 

Class XI 
Students 

59 

(38 8%) 

58 

(38.2%) 

25 

(16 4%) 

0 

(0%) 

10 

(6.6%) 

152 

(100%) 

Urban 

Students 

60 

(38%) 

61 

(38.6%) 

26 

(16.5%) 

02 

(1 2%) 

09 

(5 7%) 

158 

(100%) 

Rural 

Students 

45 

(29.2%) 

66 

(42,8%) 

30 

(19 5%) 

01 

(0.6%) 

12 

(7.9%) 

154 

(100%) 

Girl 

Students 

46 

(30 5%) 

72 

(47.7%) 

21 

(13 9%) 

01 

(0 6%) 

11 

(7.3%) 

151 

(100%) 

Boy 

Students 

59 

(36 7%) 

55 

(34 2) 

35 

(21.7%) 

02 

(1 2%) 

10 

(6.2%) 

161 

(100%) 


* Beating up of the alleged thief by public. 
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Over 33 per cent of all students think that there should be a trial and punishment 
according to law but at the same time the alleged thief should be treated humanely. 
Additionally over 40 per cent of all students lay more emphasis on showing compassion for 
the alleged thief and being lenient to him or her. They further suggest that we should also try 
to find out what led the person to do what he or she had allegedly done. Thus over 40 per 
cent of all students do not rule out the due process of law but they lay more emphasis on 
showing compassion and leniency in this case of what would be no more than a petty theft. 
The percentage of those who were not averse to beating by policeman is also not small. 
There is a notable variation in the views of girl students and boy students with regard to 
showing compassion and not being averse to policeman’s beating - about 13 per cent more 
girls are in favour of showing compassion than boys, and over 8 per cent more girls are 
averse to beating by policeman than boys. 

(h) From your experience, what do you think would really happ en if this incident 

happened near where you live? 

The respondents were expected to give their responses based on their own experiences in 
the local community of what would really happen. Three main types of responses emerged 
from the analysis - (1) unlawful action by the police: bribe, often with beating; (2) regular 
judicial process: arrest, trial, justice; and (3) community action such as admonition of the 
alleged thief by members of the community, settling the issue between the alleged thief and 
the shop owner, conciliation, etc. 
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Unlawful 

Police action, 
bribe, often 
with beating 

Arrest, Trial 
Justice 

Community 

Action 

No 

Response 

Total 

All Students 

156 

64 

05 

87 

312 


(50%) 

(20.5%) 

(1.6%) 

(27 9%) 

(100%) 

Class IX 

69 

42 

05 

44 

160 

Students 

(43.1%) 

(26.3%) 

(3.1%) 

(27 5%) 

(100%) 

Class XI 

87 

22 

0 

43 

152 

Students 

(57.2%) 

(14 5%) 

(0%) 

(28.3%) 

(100%) 

Urban Students 

90 

30 

05 

33 

158 


(57%) 

(19%) 

(3.2%) 

(20.8%) 

(100%) 

Rural Students 

66 

34 

0 

54 

154 


(42.9%) 

(22 1%) 

(0%) 

(35%) 

(100%) 

Girl Students 

74 

29 

03 

45 

151 


(49%) 

(19.2%) 

(2%) 

(29.8%) 

(100%) 

Boy Students 

82 

35 

02 

42 

161 


(51%) 

(21 7%) 

(1.2%) 

(26.1%) 

(100%) 


About 28 per cent of students, almost equally divided between class IX and class XI, did 
not respond to this question. According to 50 per cent of all students, what would really 
happen is that police will behave unlawfully, would take bribe and/or beat the person. This 
would really happen more in the opinion of class XI students (57.2 per cent of them) than of 
class IX students (43.1 per cent of them). There is, in this regard, an almost the same 
variation in the opinion of urban students (57%) and rural students (42.9%). As against this, 
20 5 per cent of all students have expressed the opinion that the policeman would lawfully 
arrest the poison, the person would be tried according to law and justice would be done 
More of class IX students express this view than class XI students A small percentage (1.3) 
of all students also expressed the view that the incident would be sorted out peacefully by the 
intervention of people in the community. 
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Conclusion 

The very high percentage (72) of students who think that the policeman will beat the 
person and put him or her in prison reflects their perception of the actual situation where 
unlawful behaviour by the police is not uncommon, particularly with regard to petty crime. 
Similarly the 45.2 per cent of all students who think that the policeman will take a bribe 
reflects their view of the actual police behaviour. However, a fairly large percentage are 
familiar with the judicial process and think that the initial unlawful act by the police will be 
followed by a trial, with a lawyer representing the alleged thief to defend him or her in an 
open trial, with the judgement being delivered only after the case has been heard. The 
response to what should happen is interesting - while a significant percentage of students 
think that there should be regular judicial process, along with humane treatment, a 
significantly higher percentage of students would like the person guilty of a petty crime to be 
treated with compassion, along with an emphasis on finding out what circumstances led the 
person to allegedly commit the petty enme. Thus about 75 per cent of all students are aware 
of the judicial process, though a little more than half of them give more importance to 
compassion than to judicial process. That about 18 per cent are not averse to policeman 
beating an alleged thief indicates that the understanding and respect for the due process is not 
as universal as one would expect, if one were to go by the emphasis on Fundamental Rights 
guaranteed by the Constitution and discussed at both the Upper Primary stage and the 
Secondary stage. 
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Section 2 


Equality of Opportunity 


Statement 

Four persons apply for a job. They have the same qualifications and the same 
experience. Two are men and two are women. The persons come from different tribes, 
castes and religions and speak different languages. What do you think will really 
happen in practice? 

The statements (a) to (e) seek to elicit information about the students’ perception of the 
actual situation The statement/question (f) seeks to find out if in the students’ perception it is 
justified to express dissatisfaction over a decision which seems to be clearly unjust and (g) 
seeks to know what, in their opinion, should happen. 

The students’ responses to each of the statements (a) to (g) indicate whether they agree 
(Yes) with what is stated as actually happening or do not think that what is stated is actually 
happening (No). The response Yes to statement (f) indicates that respondents think that it is 
justified to express dissatisfaction over a decision which seems to be clearly unjust and 
response No indicates that it is not justified to express dissatisfaction with that decision, 
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(a) In practice the person who is most like the people making the appointment in terms 
of their sex, tribe, caste, religion and language will get the job. 



Yes 

No 

No Response 

Total 

All Students 

131 

(42%) 

180 

(57.7%) 

01 

(0.3%) 

312 

(100%) 

Class IX Students 

60 

(37.5%) 

99 

(61.9%) 

01 

(0.6%) 

160 

(100%) 

Class XI Students 

71 

(46.7%) 

81 

(53.3) 

0 

(0%) 

152 

(100%) 

Urban Students 

65 

(41.1%) 

93 

(58.9%) 

0 

(0%) 

158 

(100%) 

Rural Students 

66 

(42.9%) 

87 

(56.5%) 

01 

(0 6%) 

154 

(100%) 

Girl Students 

67 

(44.4%) 

84 

(55.6%) 

0 

(0%) 

151 

(100%) 

Boy Students 

64 

(39.8%) 

96 

(59.6%) 

01 

(0.6%) 

161 

(100%) 


While 42 per cent of all students think that the person who will get the job will be most 
like the people making the appointment, over 57 per cent of all students do not think so The 
percentage of class XI students who think that the appointment would be determined by 
considerations of sex, tribe, caste, religion and language is over 9 per cent higher than class 
IX students who think so. The percentage of urban students and girl students who think that 
the appointment would be determined by the considerations listed in the statement is higher 
than those of rural students and boy students. 
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(b) Id practice the person who will get the job will be the one who performs best at the 
interview test. 



Yes 

No 

'lo Response 

Total 

All Students 

'213 

95 

04 

312 


(68.3%) 

(30.4%) 

(1.3%) 

(100%) 

Class IX Students 

115 

42 

03 

160 


(71.9%) 

(26.2%) 

(1.9%) 

(100%) 

Class XI Students 

98 

53 

01 

152 


(64.5%) 

(34.9%) 

(0,6%) 

(100%) 

Urban Students 

100 

57 

01 

158 


(63.3%) 

(36.1) 

(0.6%) 

(100%) 

Rural Students 

113 

38 

03 

154 


(73.4%) 

(24.7%) 

(1.9%) 

(100%) 

iGirl Students 

102 

47 

02 

151 


(67.6%) 

(31.1%) 

(1.3%) 

(100%) 

Boy Students 

111 

48 

02 

161 


(68.9%) 

(29.9%) 

(1.2%) 

(100%) 


Over 68 per cent of all students think that the one who performs best at the interview test 
will get the job while a little over 30 per cent of all students do not think so. Class XI 
students who think that the person who performs best at the interview test will get the job is 
over 7 per cent lower than those of class IX who think so. The variation between the 

i 

perception of urban and rural students in this regard is quite wide - a higher percentage of 
rural students think that the person who performs best at the interview test will get the job 
than that of urban students. 
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(c) In practice one of the two men will get the job. 



Yes 

No 

No Response 

Total 

All Students 

102 

(32.7%) 

206 

(66%) 

04 

(1.3%) 

312 

(100%) 

Class IX Students 

52 

(32 5%) 

106 

(66.3%) 

02 

(1.2%) 

160 

(100%) 

Class XI Students 

50 

(32.9%) 

100 

(65.8%) 

02 

(1.3%) 

152 

(100%) 

Urban Students 

58 

(36.7%) 

98 

(62%) 

02 

(1.3%) 

158 

(100%) 

Rural Students 

44 

(28.6%) 

108 

(70.1%) 

02 

(1.3%) 

154 

(100%) 

Girl Students 

51 

(33 8%) 

100 

(66.2%) 

0 

(0%) 

151 

(100%) 

Boy Students 

51 

(31.7%) 

106 

(65.8%) 

04 

(2.5%) 

161 

(100%) 


Over 60 per cent of all students, and of each group, do not think that in practice one of 
the two men will get the job. The only important variation in perceptions is found in the 
responses of urban students and rural students - the percentage of urban students who think 

i 

that one of the two men will get the job is higher by 8% than that of rural students who 
think so. Interestingly, the variation in the responses of girl and boy students is marginal. 
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(d) In practice one of the two women will get the job. 



Yes 

No 

No Response 

Total 

All Students 

113 

193 

06 

312 


(36.2) 

(61 9) 

(1.9%) 

(100%) 

Class IX Students 

65 

92 

03 

160 


(40.6%) 

(57.5%) 

(1.9%) 

(100%) 

Class XI Students 

48 

101 

03 

152 


(31.6%) 

(66.4%) 

(2%) 

(100%) 

Urban Students 

62 

94 

02 

158 


(39.2%) 

(59.5%) 

(1.3%) 

(100%) 

Rural Students 

51 

99 

04 

154 


(33.1%) 

(64.3%) 

(2.6%) 

(100%) 

Girl Students 

64 

86 

01 

151 


(42.4%) 

(57%) 

(0.6%) 

(100%) 

Boy Students 

49 

107 

05 

161 

(30.4%) 

(66.5%) 

(3.1%) 

(100%) 


Only a minority of all students, and of each group of students, think that one of the two 
women will get the job. The group which has the highest percentage (42.4) who think so is 

I 

that of girl students. Nearly 9 per cent more class IX students than class XI students and 6 
per cent more urban students than rural students think so. The lowest percentage (30.4) of 
students who think so is among boy students. 





(e) In practice either the youngest or the oldest will get the job. 



Yes 

No 

No Response 

Total 

All Students 

46 

(14,8%) 

259 

(83%) 

07 

(2.2%) 

312 

(100%) 

Class IX Students 

23 

(14,4%) 

133 

(83 1%) 

04 

(2.5%) 

160 

(100%) 

Class XI Students 

23 

(15,1%) 

126 

(82.9%) 

03 

(2%) 

152 

(100%) 

Urban Students 

28 

(17 7%) 

128 

(81%) 

02 

(1.3%) 

158 

(100%) 

Rural Students 

18 

(11.7%) 

131 

(85.1%) 

05 

(3.2%) 

154 

(100%) 

Girl Students 

24 

(15 9%) 

125 

(82.8%) 

02 

(1.3%) 

151 

(100%) 

Boy Students 

22 

(13.7%) 

134 

(83.2%) 

05 

(3 1%) 

161 

(100%) 


Only a small minority of all students as well as all groups of students think that either the 
youngest or the oldest will get the job. The highest percentage (17.7) of those wh ) think so is 
among urban students and the lowest percentage (11.7) of those who think so is among rural 
students. The percentage of students who do not think that either the youngest or the oldest 
will get the job is in every case more than 80, the maximum (85.1) being among rural 
students. 
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(f) Will three of them have reasons for complaints if the one who performed worst at 
the interview test was given the job? 



Yes 

No 

No Response 

Total 

All Students 

177 

(56.7%) 

133 

(42.6%) 

02 

(0.7%) 

312 

(100%) 

Class IX Students 

85 

(53.1%) 

73 

(45.6%) 

02 

(1.3%) 

160 

(100%) 

Class XI Students 

92 

(60.5%) 

60 

(39.5%) 

0 

(0%) 

152 

(100%) 

Urban Students 

90 

(57%) 

68 

(43%) 

0 

(0%) 

158 

(100%) 

Rural Students 

87 

(56.5%) 

65 

(42.2%) 

02 

(1.3%) 

154 

(100%) 

Girl Students 

86 

(57%) 

64 

(42.4%) 

01 

(0.6%) 

151 

(100%) 

Boy Students 

91 

(56.5%) 

69 

(42.9%) 

01 

(0 6%) 

161 

(100%) 


A majority of all students and of each group of students think that the three of them will 
have reasons for complaints if the one who performed worst at the interview test was given 
the job. The highest percentage (60 5) of those who think so is among class XI students and 
the lowest (53.1) is among class IX students, There are no notable variations in the views of 
other groups of students. 
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(g) Who do you think should get the job? 


The responses fall under three broad patterns: the most qualified, the most needy (along 
with reservation on account of caste and gender), and both qualified and needy 



The most 
qualified 

The most 
needy 

Both quali¬ 
fied and 
needy 

No 

Response 

Total 

All Students 

268 

(85 9%) 

18 

(5.8%) 

14 

(4.5%) 

12 

(3.8%) 

312 

(100%) 

Class IX Students 

131 

(81.9%) 

15 

(9.4%) 

08 

(5%) 

06 

(3.7%) 

160 

(100%) 

Class XI Students 

137 

(90 2%) 

03 

(2%) 

06 

(3.9%) 

06 

(3.9%) 

152 

(100%) 

Urban Students 

139 

(88%) 

07 

(4 4%) 

06 

(3.8%) 

06 

(3.8%) 

158 

(100%) 

Rural Students 

129 

(83.8%) 

11 

(7.1%) 

08 

(5.2%) 

06 

(3.9%) 

154 

(100%) 

Girl Students 

131 

(86.8%) 

08 

(5 3%) 

05 

(3.3%) 

07 

(4.6%) 

151 

(100%) 

Boy Students 

137 

(85.1%) 

10 

(6 2%) 

09 

(5.6%) 

05 

(3.1%) 

161 

(100%) 


An overwhelming percentage of all students (85.9), and of class IX students (81 9) and 
class XI students (90 2), are in favour of the most qualified getting the job. A small 
percentage of all students (5.8) think that the most needy should get the job and another 
small percentage of all students (4.5) think that a person who is both qualified and needy 
should get the job. A higher percentage of class XI students than class IX students think that 
the most qualified should get the job while a higher percentage of class IX students than 
class XI students think that the most needy should get the job. Among the respondents, there 
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is none who favours consideration of gender and caste factor exclusively for deciding who 
should get the job and none refers to religion, language or age as considerations in this regard. . 

Conclusion ' 

Equality of opportunity in matters of public employment is guaranteed by the Indian 
Constitution as a Fundamental Right and discrimination in this regard against any citizen on 
grounds only of religion, race, caste, sex, descent, place of birth, residence or any of them is 
prohibited. However, as a part of the policy of affirmative action, reservation is provided for 
the depressed classes (Scheduled Castes, Scheduled Tribes and Other Backward Classes) and, 
in some situations, for women. The responses show that the right to equality of opportunity 
is well understood and supported. This aspect of Fundamental Rights is emphasized in the 
curriculum at all stages of school education. The responses of those who have favoured ‘The 

i i 

most needy’ and ‘Both qualified and needy’ may indicate that they also understand and 
favour the policy of affirmative action. The responses which reflect the students’ perception 
of actual reality indicate that a fairly good majority of them do not think that consideration of 
gender, tribe, caste, religion and language would determine the judgement of the selection 
committee and, in their view, the one who performs best at the interview test will get the job. 
Among those who think that the person who performs best will not get the job (in practice), 
the largest percentage of all students (42.4) consider sex, tribe, caste, religion and language 
(together) to be a factor; the factor which has the lowest percentage of respondents in this ( 
regard is age. 


48 




Section 3 

History 

There are two statements, each followed by three questions, which seek to elicit 
information about students’ perception of two major phenomena of twentieth century history 
- (A) Colonialism and (B) Independence, 

A. Statement 

Colonialism, which is ruling anil conn oiling of a country anti its people by another 

country, is now thought to be wrong. 

Three statements are given to explain why colonialism was thought to be wrong, The 
respondents were asked to indicate their responses to these explanations in terms of‘Strongly 
Agree’, ‘Agree’, ‘Disagree’, ‘Strongly Disagree’ and ‘Don’t Know’. The responses are 
expected to reflect students’ perceplion/understanding of the degree of importance they 
attach to the three explanations which have been given for colonialism to be thought wrong, 
(a) It is wrong because the country that rules over another country is taking money and 


riches from it. 



Strongly 

Agree Disagree 

Strongly 

Don’t 

No 

Total 


Agree 


Disagree 

Know 

Response 


All Students 111 

122 39 

22 

14 

4 

312 


(35.5%) 

(39 1%) (12.5%) 

(7.1%) 

(4.5%) 

(1.3%) 

(100%) 

Class IX 

47 

61 24 

14 

11 

03 

160 

Students 

(29.3%) 

(38 1%) (15%) 

(8.8%) 

(6 9%) 

(1 9%) 

(100%) 

Class XI 

64 

61 15 

08 

03 

01 

152 

Students 

(42.1%) 

(40.1%) (9.9%) 

(5.2%) 

(2%) 

(0.7%) 

(100%) 

Urban 

55 

63 18 

08 

12 

02 

158 

Students 

(34.8%) 

(39.9%) (11 4%) 

(5.1%) 

(7.6%) 

(1 2%) 

(100%) 

Rural 

56 

59 21 

14 

02 

02 

154 

Students 

(36.4%) 

(38.3%) (13,6%) 

(9.1%) 

(1.3%) 

(1.3%) 

(100%) 

Girl 

54 

59 16 

11 

09 

02 

151 

Students 

(35.8%) 

(39%) (10.6%) 

(7.3%) 

(6%) 

(1.3%) 

(100%) 

Boy 

57 

63 23 

11 

05 

02 

161 

Students 

(35.4%) 

(39.1%) (14.3%) 

(6.9%) 

(3.1%) 

(1 2%) 

(100%) 
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Of all students, 35.5 per cent strongly agree with the statement, 39.1 per cent a gree with 
the statement, 12 5 per cent disagree with the statement, 7.1 per cent stronulv disagree with 
the statement and 5 8 per cent cither don’t know or have not responded. Among those who 
strongly agree, the main variation is between class IX students (29.3%) and class XI students 
(42.1%). If the responses ‘Strongly Agree’ and ‘Agree’ are combined, then 74.6 per cent of 
all students strongly agree or agree as against 19 6 per cent who either disagree or strongly 
disagree. The variation in the combined figures for class IX and class XI is significant Of 
class IX students, 67.4 per cent strongly agree or agree as against 82.2 per cent of class XI 
students who do so. Similarly, 23.8 per cent class IX students disagree or strongly disagree 
while only 15.1 per cent class XI students do so. The variations in the responses of urban 
students and rural students and girl students and boy students are unimportant. 

(b) It is wrong because people in every country should be free to choose their own 


government and their own way of life. 



Strongly 

Agree 

Agree Disagree 

Strongly 

Disagree 

Don’t 

Know 

No 

Response 

Total 

All Students 232 

47 13 

14 

04 

02 

312 


(74.3%) 

(15.1%) (4.2%) 

(4.5%) 

(1.3%) 

(0.6%) 

(100%) 

Class IX 

114 

29 04 

08 

03 

02 

160 

Students 

(71.3%) 

(18.1%) (2.5%) 

(5%) 

(1.9%) 

(1.2%) 

(100%) 

Class XI 

118 

18 09 

06 

01 

0 

152 

Students 

(77 7%) 

(11 8%) (5 9%) 

(3.9%) 

(0.7%) 

(0%) 

(100%) 

Urban 

110 

27 07 

09 

04 

01 

158 

Students 

(69.6%) 

(17.2%) (4 4%) 

(5.7%) 

(2.5%) 

(0.6%) 

(100%) 

Rural 

122 

20 06 

05 

0 

01 

154 

Students 

(79 3%) 

(13%) (3.9%) 

(3.2%) 

(0%) 

(0.6%) 

(100%) 

Girl 

111 

22 08 

08 

01 

01 

151 

Students 

(73.5%) 

(14.5%) (5.4%) 

(5.4%) 

(0.6%) 

(0.6%) 

(100%) 

Boy 

121 

25 05 

06 

03 

01 

161 

Students 

(75 2%) 

(15 5%) (3.1%) 

(3.7%) 

(1.9%) 

(0.6%) 

(100%) 


50 




Of all students, 74.3 per cent strongly agree and another 15.1 per cent agree that 
colonialism is wrong because people in every country should be free to choose their own 
government and their own way of life. Of all students, the percentage figures of those who 
disagree and strongly disagree with this are 4.2 and 4.5 respectively. Those who disagree or 
strongly disagree exceed 10 percent only in the case of urban students. Of urban students, 
only 69 6 per cent strongly agree while 17 2 per cent agree The percentage of rural students 
who strongly agree and agree is much higher - 79.3 and 13 respectively There is also a 
variation in the responses of class IX and class XI students - fewer class IX students strongly 
agree (71.3%) than class XI (77.7%). However, if the percentage of strongly agree and agree 
responses of class IX and class XI students are combined, the variation is not significant - 
89.4 per cent class IX students strongly agree or agree while 89.5 per cent class XI students 
strongly agree or agree. The variation in the responses of girl students and boy students is not 
important 

(c) It is wrong because people in the colonised country have to obey orders from the 


government of another country. 



Strongly 

Agree Disagree 

Strongly 

Don’t 

No 

Total 


Agree 


Disagree 

Know 

Response 


All Students 

112 

109 44 

28 

14 

5 

312 


(35.9%) 

(34.9%) (14.1%) 

(9%) 

(4 5%) 

(1 6%) 

(100%) 

Class IX 

49 

52 27 

17 

12 

03 

160 

Students 

(30.6%) 

(32 5%) (16.9%) 

(10.6%) 

(7 5%) 

(1.9%) 

(100%) 

Class XI 

63 

57 17 

11 

02 

02 

152 

Students 

(41.5%) 

(37.5%) (11.2%) 

(7.2%) 

(1.3%) 

(1.3%) 

(100%) 

Urban 

48 

63 22 

15 

09 

01 

158 

Students 

(30.4%) 

(39.9%) (13.9%) 

(9.5%) 

(5 7%) 

(0 6%) 

(100%) 

Rural 

64 

46 22 

13 

05 

04 

154 

Students 

(41.6%) 

(29.9%) (14,3%) 

(8.4%) 

(3.2%) 

(2.6%) 

(100%) 

Girl 

51 

54 19 

15 

08 

04 

151 

Students 

(33.8%) 

(35.8%) (12 6%) 

(9.9%) 

(5 3%) 

(2 6%) 

(100%) 

Boy 

61 

55 25 

13 

06'— 

-0-1- 

—161.. 

Students 

(37.9%) 

(34 2%) (15.5%) 

(8.1%) 
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Of all students, the percentage of those who strongly agree or agree with the statement is 
35.9 and 34 9 per cent respectively while the percentage of those who disagree or strongly 
disagree is 14.1 and 9 per cent respectively. The main variation is in the perception of class 
IX and class XI students as well as between urban and rural students. While 30.6 per cent 
class IX students strongly agree with the statement, 41.5 pr cent of class XI students do so. • 
Similarly, while 32.5 per cent of class IX students agree with the statement, 37.5 per cent of 
class XI students do so Taken together, 63.1 per cent class IX students strongly agree or 
agree with the statement while 79 per cent of class XI students do so. Similarly while 16.9 
per cent of class IX students disagree and 10.6 per cent strongly disagree, only 11.2 per cent 
of class XI students disagree and 7.2 per cent strongly disagree. Of all urban students, 30.4 
per cent strongly agree and 39.9 per cent agree; the corresponding percentage Figures for rural 
students are 41.6 and 29.9 respectively. Similarly of all urban students, 13.9 per cent disagree 
and 9.5 per cent strongly disagree, while 14.3 per cent and 8.4 per cent disagree and strongly 
disagree respectively. The percentage of those who disagree or strongly disagree with the 
statement exceeds 25 only in the case of class IX students. The lowest percentage (18.4) of 
those who disagree or strongly disagree with the statement is of class XI group of students. 

Of the three statements (a), (b), (c) given by way of explanation, the percentage of those 
who strongly agree is the highest for (b) which states that colonialism is ‘wrong because 
people in every country should be free to choose their own government and their own way of 
life*. If the percentage of those who agree with this statement is added to those who strongly 
agree, the distribution of response varies from 86.8 per cent for all urban students to 92.3 per 
cent for all rural students The variation in the importance attached to other explanations 
stated in (a) and (c) is not significant. The percentage of students who strongly disagree with 
any of the three explanations exceeds 10 only in the case of class IX students in their response 
to (c). 
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B. Statement 

A country which is not ruled and controlled by another country is an independent 

country. It is considered right for every country to be independent. 

There are four questions in this part of Section 3 which seek to elicit information from 
the respondents about their perception of‘independence’ with reference to ‘rights’. 

There are three questions in (d) and (e) which seek Yes/No response ‘Yes’ response 
means that the respondent agrees with what is stated in the question while ‘No’ response 
means that the respondent disagrees. Each of these questions is followed by an open-ended 
question seeking reasons for Yes/No response. Question (f) seeks respondents’ views on 
what people need to do to enjoy their rights. The responses to these questions have been 
classified in terms of broad patterns 

(d) If a country is independent, do the people always choose their own government? 



Yes 

No 

No Response 

Total 

All Students 

196 

114 

02 

312 


(62.8%) 

(36.6%) 

(0.6%) 

(100%) 

Class IX Students 

107 

52 

01 

160 


(66.9%) 

(32.5%) 

(0.6%) 

(100%) 

Class XI Students 

89 

62 

01 

152 


(58.6%) 

(40.8%) 

(0.6%) 

(100%) 

Urban Students 

92 

65 

01 

158 


(58.2%) 

(41 1%) 

(0 7%) 

(100%) 

Rural Students 

104 

49 

01 

154 


(67.5%) 

(31.8%) 

(0,7%) 

(100%) 

Girl Students 

93 

56 

02 

151 


(61.6%) 

(37.1%) 

(1.3%) 

(100%) 

Boy Students 

103 

58 

0 

161 


(64%) 

(36%) 

(0%) 

(100%) 
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While 62.8 per cent of all students think that if a country is independent, the people 
always choose their own government, 36,6 per cent do not agree with this. There is a notable 
variation in the responses of class IX and class XI students - 66.9 per cent class IX students 
agree that with independence, people can always choose their own government and 32.5 per 
cent disagree, in the case of class XI students, 58.6 per cent (about 8 per cent less than class’ 
IX students) agree and 40.8 per cent (about 8 per cent more than class IX students) disagree. 
There is also notable variation in the perception of urban and rural students - 58.2 per cent 
urban students agree as against 67.5 per cent of rural students, and 41.1 per cent of urban 
students (almost the same percentage as for all class XI students) do not agree as against 31.8 
per cent rural students (almost the same percentage as for class IX students). 

Reasons 

The respondents were further asked to give reasons. The broad pattern which emerged 
from the responses was that most of those who agreed that with independence people 

always choose their own government and laws think that independence necessarily 
meant also a democratic system and most of those who disagreed mentioned that 
independence could not be equated with a democratic system. The latter group referred to 
various types of undemocratic systems or practices in independent countries, such as military 
regimes, dictatorships, fraudulent elections. The responses, therefore, have been divided into 
two broad categories - those who equate independence with democracy and those who think 
that independence docs not necessarily mean a democratic government. 
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Independence 
equated with 
democracy 

Independence 
does not 
necessarily 
mean democracy 

Irrelevant 

Response 

No 

Response 

Total 

All Students 

176 

89 

27 

20 

312 


(56.4%) 

(28.5%) 

(8.7%) 

(6.4%) 

(100%) 

Class IX 

97 

31 

18 

14 

160 

Students 

(60.6%) 

(19 4%) 

(11.2%) 

(8 8%) 

(100%) 

Class XI 

79 

58 

09 

06 

152 

Students 

(52%) 

(38.1%) 

(5 9%) 

(4%) 

(100%) 

Urban 

87 

51 

13 

07 

158 

Students 

(55.1%) 

(32.2%) 

(8.2%) 

(4.5%) 

(100%) 

Rural 

89 

38 

14 

13 

154 

Students 

(57.8%) 

(24.7%) 

(9.1%) 

(8.4%) 

(100%) 

Girl 

80 

45 

16 

10 

151 

Students 

(53%) 

(29.8%) 

(10 6%) 

(6.6%) 

(100%) 

Boy 

96 

44 

11 

10 

161 

Students 

(59.6%) 

(27.3%) 

(6.9%) 

16.2%) 

(100%) 


Of all students, 56.4 per cent equate independence with democracy while 28.9 per cent 
do not do so and 15.1 per cent have either given irrelevant responses or no response. Those 
who equate independence with democracy are the highest from class IX students (60.6%) 
while those who clearly distinguish between independence and democracy and do not think 
that with independence people always choose their own government and laws have their 
highest percentage (38.1) in class XI students. The variation in the perception of class IX and 
class XI students is very marked - 19.4 per cent of class IX students distinguish between 
independence and democracy while 38.1 per cent of class XI students do so. There is also a 
variation in this regard between urban and rural students - while 32 2 per cent urban students 
distinguish between independence and democracy, only 24.7 per cent of rural students do so. 
There is also a fairly large number of no responses and irrelevant responses - in the case of 
class IX students, it is as high as 20 per cent. 
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(e) If a country is independent and the people can choose their own government and 
law, 

(i) Can you be really sure that the rights of all the people in the country will be 


respected? 



Yes 

No 

No Response 

Total 

All Students 

152 

159 

01 

312 


(48.7%) 

(51%) 

(0.3%) 

(100%) 

Class IX Students 

79 

80 

01 

160 


(49.4%) 

(50%) 

(0.6%) 

(100%) 

Class XI Students 

73 

79 

0 

152 


(48%) 

(52%) 

(0%) 

(100%) 

Urban Students 

69 

89 

0 

158 


(43.7%) 

(56.3%) 

(0%) 

(100%) 

Rural Students 

83 

70 

01 

154 


(53.9%) 

(45.5%) 

(0.6%) 

(100%) 

Girl Students 

75 

75 

01 

151 


(49.6%) 

(49.6) 

(0.8%) 

(100%) 

Boy Students 

77 

84 

0 

161 


(47.8%) 

(52.2%) 

(0%) 

(100%) 


Except for rural students, a majority of whom (53.9%) think that the rights of all the 
people in the country Mil be respected, a majority or ail students, and class IX and class XI 
students, urban students, and girl and boy students think otherwise. 


Reasons 

From the analysis of responses, broadly two patterns emerged: (1) most of those who 
thought rights of all would be respected, based it on the belief that a democratic form of 
government and respecting the rights of all necessarily go together, and (2) most of those who 
thought that rights of all would not be necessarily respected, based it on the belief that even 

i 

in a democratic form of government, the rights of some sections may not be necessarily 
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protected. The latter category of respondents especially pointed out that rights of the 
disadvantaged sections were not necessarily respected. 


■ 

Equating 
Democratic 
government 
and Respect 
for Rights 
of All 

Rights, 
especially 
of Dis¬ 
advantaged, 
not nece¬ 
ssarily 
protected 

Irrelevant 

No 

Response 

Total 

All Students 

142 

(45.5%) 

138 

(44.2%) 

21 

(6.7%) 

11 

(3.6%) 

312 

(100%) 

Class IX Students 

74 

(46.2%) 

68 

(42.5%) 

10 

(6.3%) 

8 

(5%) 

160 

(100%) 

Class XI Students 

68 

(44.7%) 

70 

(46.1%) 

11 

(7.2%) 

03 

(2%) 

152 

(100%) 

Urban Students 

64 

(40.5%) 

77 

(48.7%) 

12 

(7.6%) 

5 

(3.2%) 

158 

(100%) 

Rural Students 

78 

(50.6%) 

61 

(39.6%) 

9 

(5.8%) 

6 

(4%) 

154 

(100%) 

Girl Students 

64 

(42.4%) 

69 

(45.7%) 

12 

(7.9%) 

6 

(4%) 

151 

(100%) 

Boy Students 

78 

(48.4%) 

69 

(42.9%) 

9 

(5.6%) 

5 

(3.1%) 

161 

(100%) 


The number of students who equate democratic government with respect for rights of all 
people is less than 50 per cent in every case except for rural students (50.6%). Those who 
think that rights of some sections, particularly the disadvantaged, arc not necessarily 
protected, vary from 39.6 of rural students to 48.7 per cent of urban students The percentage 
of responses in terms of the two broad patterns is broadly the same for all students and for 
each group of students with the exception of rural students. 
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(ii) If everyone is to be able to enjoy their rights, do people need to vote, to obey the law 
and to take an active interest in what goes on around them? 



Yes 

No 

No Response 

Total 

All Students 

266 

(85.3%) 

39 

(12.5%) 

7 

(2.2%) 

312 

(100%) 

Class IX Students 

131 

(81.9%) 

24 

(15%) 

5 

(3.1%) 

160 

(100%) 

Class XI Students 

135 

(88.8%) 

15 

(9.9%) 

2 

(1.3%) 

152 

(100%) 

Urban Students 

132 

(83.6%) 

22 

(13,9%) 

4 

(2.5%) 

158 

(100%) 

Rural Students 

134 

(87%) 

17 

(11%) 

3 

(2%) 

154 

(100%) 

Girl Students 

123 

(81.5%) 

24 

(15.9%) 

4 

(2.6%) 

151 

(100%) 

Boy Students 

143 

(88.8%) 

15 

(9.3%) 

3 

(1.9%) 

161 

(100%) 


In no group of students, the percentage of those who agree is less than 80. In the case of 
class XI students and boy students, it is as high as 88.8 per cent There is an increase of about 
7 per cent among those who agree from 81.9 in class IX to 88.8 in class XI. The percentage 
of those who disagree varies from 9.3 per cent for boy students to 15. 9 per cent for girl 

students. 
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R easons 

Most ‘Yes’ respondents have merely stated that it is important to vote, or to obey the 
law or take an active interest in what goes on around them (or have mentioned all three) but 
have not given any specific reason for their response. The specific reasons which have been 
mentioned by some may be summarized, without reducing them to any broad patterns, as 
follows: 

- Otherwise people will be deceived by rulers. 

- It is necessary for the formation of a proper government and its proper functioning 

- To ensure government’s efficiency 

- To control the government 

- Otherwise people’s rights will be taken away 

- Strong government only if people take active interest 

- Law and order problems if people don’t obey the law 

- So that a good government comes to power 

- Otherwise the government will cheat them 

- Otherwise stronger people will exploit weaker people 

- Otherwise the country will break up 

- To enjoy rights your voice has to be heard by those in power 

- To exercise restraint on the power of ruling groups, it is essential to be involved in public 
affairs 

- Obeying laws essential to make democratic channels work smoothly 


The reasons for ‘No’ response were mainly the following: 

- All politicians are the same - corrupt - it doesn’t matter 

- Because votes can be bought 

“ It is possible that those who get the votes will violate the law 
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(0 VVhat else do people in an independent country need to do to enjoy their rights? 

Most of the responses belong to the following broad patterns - (1) Respecting others’ 
rights as well as being aware of one’s rights and struggling for them; (2) Electing the right 
kind of government which cares for the people and participating in public affairs; (3) obeying 
laws and performing one’s duties; and (4) obeying law and performing duties, electing the 
right kind of government and participating in public affairs. Other responses were made by 
one or two students each. 


Respecting 

Electing 

Obeying 

Obeying Any * 

No 

Total 

others’ 

right 

laws and 

laws, per- other 

Res- 


rights, 

government, performing 

forming 

ponse 


awareness 

participate 

one’s duties 

one’s duties, 



of one’s 

m public 


participating 



rights, 

affairs 


in public 



struggle for 



affairs 



rights 






All Students 70 

40 

107 

56 14 

25 

312 

(22.4%) 

(12.8%) 

(34.3%) 

(18%) (4.5%) 

(8%) 

(100%) 


* ‘Any other’ includes the following responses: proper security forces; removal of barriers 

♦ 

of caste, creed and religion, removal of economic inequalities; self-reliance; freedom from 
external interference and establishment of peace in the country; rural people to solve their 
own problems, and right to vote at 14 years of age. 

There were no notable variations in the responses of class IX and class XI students. 


Concliuton 

On many questions and issues dealt with in this section, a larger percentage of class XI 
students show a clearer understanding than that of class IX students. An overwhelming 
majority of both groups of students - but more of class XI students than of class IX - think 
that colonialism is wrong because people in every country should be free to choose their own 
government and their own way of life. Similarly, a much higher percentage of students of 
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class XI than of class IX strongly agree or agree that colonialism is wrong because the 
country that rules over another country is taking awuy money and nches from it, that is, they 
are aware of economic exploitation which accompanies colonial rule On the issues of 
independence and democracy and of democracy and human rights, of all, a larger percentage 
of class XI show a clearer understanding than that of Class IX students. On the question of 
the need to vote etc. (e ii), those who have responded with Yes are in an overwhelming 
majority even when most of them have not stated the specific reasons for that response. The 
main patterns of responses to the question of what else people need to do cover some basic 
though obvious issues but the various ‘Any other’ responses refer to many more specific 
issues relating to human rights. 

The responses, and variations in the responses which reflect a clearer understanding by 
class XI students compared with those of class IX, may be partly due to the curriculum. 

The question of colonialism before class IX is reflected in the curricula mainly in the 
context of India’s freedom struggle, it is included in a broader world context in class X 
curriculum which also covers the struggle for independence in Asian and African countries. 

The question of independence and democracy (and human rights) is covered, before class 
IX, in the context of the study of Indian Constitution, challenges and problems facing 
independent India and some world problems. There is a somewhat higher level of treatment 
of some of the issues which the questions in this section raise in classes IX and X. 

The class X curriculum also deals with authoritarian and undemocratic regimes in the 
context of the major world developments during the inter-war period and in the period after 
the Second World War, including some of the more significant recent developments. 
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Section 4 


Civic and Social Rights and Responsibilities 

Statmenl 

Imagine vou arc a grown-up adult in your country . How important do you think it is for 
you and the well-being of your country that you and your friends should ■ (a) (h) (c) .... 

The statement in this section is followed by questions which deal with some aspects of 
civic and social rights and responsibilities. The students’ responses were expected to reflect 
the degree of importance they attached to the specific aspects which were built into the 
questions. The open-ended question at the end of the section elicited students’ views on what 
they could do to strengthen social rights and responsibilities as .citizens of their country. 

The responses of students to questions (a) to (0 have been presented to indicate the 
degree of importance they attach to the specific aspect (s) built into those questions. For 
question (g), which is open-ended, the responses indicated are in terms of broad patterns 
which emerged during the analysis of responses. 



(a) Imagine you are a grown-up adult in your country. How important do you thlnkl 
is for you and the well being of your country that you and your friends should vot 

in elections? 



Very 

Important 

Impor- Not Very Un- 

tant Important important 

Don’t NoRes- Total 
Know ponse 

, 

All 

Students 

258 

(82.6%) 

43 

(13.8%) 

3 3 

(1%) (1%) 

3 

(1%) 

2 

(0.6%) 

312 

(100%) 

Class IX 
Students 

119 

(74.5%) 

35 

(21.9%) 

1 1 
(0 6%) (0.6%) 

2 

(1.2%) 

2 

(1.2%) 

160 

(100%) 

Class XI 
Students 

139 

(91.5%) 

8 

(5.2%) 

2 2 
(1.3%) (1*3%) 

l ■ 
(0.7%) 

0 

(0%) 

152 

(100%) 

Urban 

Students 

130 

(82.4%) 

23 

(14.6%) 

1 1 
(0 6%) (0 6%) 

2 

(1.2%) 

1 

(0.6%) 

158 

(100%) 

Rural 

Students 

128 

(83.2%) 

20 

(13%) 

2 2 
(13%) (1*3%) 

1 

(0 6%) 

1 

(0 6%) 

154 

(100%) 

Girl 

Students 

124 

(82.1%) 

21 

(13.9) 

1 2 
(0.7%) (1.3%) 

2 

(1.3%) 

1 

(0.7%) 

151 

(100%) 

Boy 

Students 

134 

(83 2%) 

22 

(13 7%) 

2 1 
(1.3%) (0 6%) 

1 

(0.6%) 

1 

(0 6%) 

161 

1 (100%) 


An overwhelming majority of respondents, percentages varying from 74.5 (for class IX) 
to 91 .5 (for class XI), think it isyery important for them and their fnends to vote in elections. 
The percentage of class XI students who think it is very important compared with those of 
class IX who think so ,s higher by 17 percentage points. In other groups of students, the 
variation in this regard is not notable. If those respondents who think voting in elections ts 
important are added to those who think it is very import ant, then the response » 
overwhelming; it varies from the lowest percentage of 96 (of girl students) to the 

97 (of urban students). However, this variation is of little importance. The responded s 

think it is not Imposed to vote in elections in no case exceed 1.3 per cent » any 8™ 
students; those who think it is ary unimport a nt also do not exceed 1.3 per cen l 
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In the sample of 312, those who responded ‘Don't Know’ were 3 and those who did not 
respond were 2. 


(b) Imagine you are a grown-up adult in your country. How important do you think it 
is for you and the well-being of your country that you and your friends should pay 
taxes, which government can use for providing services for the people? 



Very 

Impor- Not 

Very Un- 

Don’t 

NoRes- 

Total 


Important 

tant Important 

important 

Know 

ponse 


All 

209 

84 8 

5 

3 

3 

312 

Students 

(67%) 

(27%) (2.6%) 

(1.6%) 

(0.9%) 

(0.9%) 

(100%) 

Class IX 

101 

46 3 

4 

3 

3 

160 

Students 

(63.1%) 

(28.7%) (1.9%) 

(2.5%) 

(1.9%) 

(1.9%) 

(100%) 

Class XI 

108 

38 5 

1 

0 

0 

152 

Students 

(71%) 

(25%) (3.3%) 

(0.7%) 

(0%) 

(0%) 

(100%) 

Urban 

119 

33 1 

3 

1 

1 

158 

Students 

(75.3%) 

(20.9%) (0.6%) 

(2%) 

(0.6%) 

(0.6%) 

(100%) 

Rural 

90 

51 7 

2 

2 

2 

154 

Students 

(58.5%) 

(33.1%) (4.5%) 

(1.3%) 

(1.3%) 

(1.3%) 

(100%) 

Girl 

92 

49 4 

1 

3 

2 

151 

Students 

(60.9%) 

(32.5%) (2.6%) 

(0.7%) 

(2%) 

(1.3%) 

(100%) 

Boy 

117 

35 4 

4 

0 

1 

161 

Students 

(72.7%) 

(21.7%) (2.5%) 

(2.5%) 

(0%) 

(0.6%) 

(100%) 


A majority of students - majority varying from 58.5 of rural students to 75.3 
students of urban students - think it is very important to pay taxes. The percentage of 
students who think it is important to pay taxes varies from 20.9 per cent of urban students to 
33.1 per cent of rural students. If the responses of Very Important and Important are 
combined, the percentage of students who think that they should pay taxes is overwhelming - 
it varies from 91.8 (class IX students) to 96 (class XI students). About 8 per cent more class 
XI students think it is v ery important to pay taxes than class IX students. The percentage of 
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those who think it is not important to pay taxes docs not exceed 4.5 (rural students) and of 
those who think it is very unimportant , it does not exceed 2.5 which is the figure for class IX 
students and boy students. However, even these figures have little significance. In the 
sample of 312, those who responded ‘Don’t ICnow’ were 3 and those who did not respond 
were also 3. 

(c) Imagine you are a grown-up adult in your country. How important do you think It 
is for you and the well-being of your country that you and your friends should 
know what your government is doing? 



Very 

Important 

Impor- Not 
tant Important 

Very Un¬ 
important 

Don’t 

Know 

No Res¬ 
ponse 

Total 

All 

Students 

235 

(75.3%) 

62 5 

(19.8%) (1 6%) 

4 

(1.3%) 

3 

d%) 

3 

(1%) 

312 

(100%) 

Class IX 
Students 

115 

(71.9%) 

33 4 

(20.6%) (2.5%) 

4 

(2.5%) 

1 

(0.6) 

3 

(1.9%) 

160 

(100%) 

Class XI 
Students 

120 

(78.9%) 

29 1 

(19%) (0.7%) 

0 

(0%) 

0 

(1.4%) 

2 152 

(0%) (100%) 

Uiban 

Students 

118 

(74.8%) 

33 2 

(20.9%) (1.2%) 

2 

(1.2%) 

1 

(0.7%) 

2 

(1.2%) 

158 

(100%) 

Rural 

Students 

117 

(76%) 

29 3 

(18.8%) (1.9%) 

2 

(1.3%) 

2 

(1.3%) 

1 

(0.7%) 

154 

(100%) 

Girl 

Students 

116 

(76.8%) 

28 2 
(18.5%) (1.3%) 

3 

(2%) 

1 

(0.7%) 

1 

(0.7%) 

151 

(100%) 

Boy 

Students 

119 

(73.9%) 

34 3 

(21.1%) (1.9%) 

1 

(0.7%) 

2 

(1.2%) 

2 

(1.2%) 

161 

(100%) 


More than three-quarters (75.3%) of all students think that it is ygry imp arlanL for them 
and their friends to know what their government is doing. The number of class IX students 
who think so is 71.9 per cent while the number of class XI students who think so is higher 
by 7 per cent (78.9%) If those who think it is important are added to those who think it is 
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Y firy important , the percentage for every group exceeds 90 - the lowest being 92.5 (class IX 
students) and the highest 97.9 (class XI students). The variations in the responses of other 
groups - urban and rural, girls and boys - are not notable for Very Important response and 
even less notable if Very Important and Important responses are clubbed together. Of the 
class IX students, 5 per cent think it is not important or very unimportant For class XI 
students this percentage is 0.7. Out of the sample of 312 students, just 3 responded with 
‘Don’t Know’ and another 3 did not respond. 

(d) Imagine you are a grown-up adult in your country. How important do you think it 
Is for you and the well-being of your country that you and your friends should be 
free to join societies, political parties, trade unions and to follow the religion of your 
choice? 



Very 

Impor- Not 

Very Un- 

Don’t 

NoRes- 

Total 


Important 

tant Important 

important 

Know 

ponse 


All 

113 

128 47 

10 

11 

3 

312 

Students 

(36 2%) 

(41%) (15.1%) 

(3.2%) 

(3.5%) 

(1%) 

(100%) 

Class IX 

59 

61 24 

07 

07 

02 

160 

Students 

(36.9%) 

(38.1%) (15%) 

(4.4%) 

(4 4%) 

(1.2%) 

(100%) 

Class XI 

54 

67 23 

03 

04 

01 

152 

Students 

(35.5%) 

(44.1%) (15.1%) 

(2%) 

(2 6%) 

(0.7%) 

(100%) 

Urban 

48 

77 21 

03 

07 

02 

158 

Students 

(30.4%) 

(48.7%) (13.3%) 

(1.9%) 

(4.4%) 

(1.3%) 

(100%) 

Rural 

65 

51 26 

07 

04 

01 

154 

Students 

(42.2%) 

(33.1%) (16.9%) 

(4.5%) 

(2.6%) 

(0.7%) 

(100%) 

Girl 

47 

67 23 

05 

09 

0 

151 

Students 

(31.1%) 

(44.4%) (15.2%) 

(3.3%) 

'(6%) 

(0%) 

(100%) 

Boy 

66 

61 24 

05 . 

02 

03 

161 

Students 

(41%) 

(37.9%) (14.9%) 

(3.1%) 

(1 2%) 

(1.9%) 

(100%) 
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Of all students, freedom to join societies, political parties, trade unions and to follow the 

! 

religion of their choice is very important for 36.2 per cent, important for 41 per cent, ; 
important for 15.1 per cent and very unimportant for 3.2 per cent. If the responses of those 
for whom this is very important or important are combined, then the percentage of all 
students is 77.2, while the percentage of all students for whom it is not important or yjg 
unimportant is 18.3. The variation between class IX students and class XI students for whom 

this freedom is very important is not notable. However, if the percentage of class IX and 

1 

class XI students who think this freedom is important to them is added to the percentage of 
those to whom it is very important, this freedom is considered more important by class XI 
students (79.6%) than by class IX students (75%). A marginally higher percentage of urban 
students and boy students consider it very important or important (79.1 and 78.9 respectively) 
than rural students and girl students (75.6 and 75.5 respectively). This freedom is very 
unimportant to 4.5 per cent rural students; thid percentage for urban students is 1 9. If the 
percentage figures of those to whom it is not important and very unimportant are combined, 
it is less than 20 per cent for every group except rural students (21.4). For urban students 
this percentage is 15 2 and for class XI students it is 17.1 (as against 19.4 for class IX 
students) The number of ‘Don’t Know’ responses and ‘No Responses’ (11 and 3 
respectively) is higher than for the preceding three questions. 
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(e) Imagine you are a grown-up adult in your country. How important do you think it 
is for you and the well-being of your country that you and your friends should 
support your government and others when they try to provide homes for the 
homeless, better health care, more and better schools, Jobs and food for the poor? 



Very 

Impor- Not 

Very Un- 

Don’t 

NoRes- 

Total 


Important 

lant Important 

important 

Know 

ponse 


All 

251 

51 06 

01 

01 

02 

312 

Students 

(80.4%) 

(16.4%) (1.9%) 

(0.3%) 

(0 3%) 

(0.7%) 

(100%) 

Class IX 

127 

25 05 

0 

01 

02 

160 

Students 

(79.4%) 

(15.6%) (3.1%) 

(0%) 

(0 6%) 

(1.3%) 

(100%) 

Class XI 

124 

26 01 

01 

0 

0 

152 

Students 

(81.5%) 

(17.1%) (0.7%) 

(0.7%) 

(0%) 

(0%) 

(100%) 

Urban 

124 

29 03 

0 

0 

02 

158 

Students 

(78.5%) 

(18.3%) (1.9%) 

(0%) 

(0%) 

(1.3%) 

(100%) 

Rural 

127 

22 03 

01 

01 

0 

154 

Students 

(82 5%) 

(14.3%) (2%) 

(0.6%) 

(0.6%) 

(0%) 

(100%) 

Girl 

122 

25 03 

0 

01 

0 

151 

Students 

(80 8%) 

(16.6%) (2%) 

(0%) 

(0,6%) 

(0%) 

(100%) 

Boy 

129 

26 03 

01 

0 

02 

161 

Students 

(80.1%) 

(16.1%) (1 9%) 

(0.6%) 

(0%) 

(1 3%) 

(100%) 


An overwhelming majority, almost four-fifth in every case, think it very important that 
they should support their government and others on the issues mentioned in the question. 
Those who think it is important for them to support the government etc. vary from 15.6 per 
cent to 18.3 per cent. Very important and important responses together constitute 95 per 
cent of class IX respondents (the lowest among all groups) and 98.6 per cent of class XI 
respondents (the highest among all groups). The total number of respondents out of 312 who 
think it is not important is 6 and those who think it is very unimportant is 1. Only one 
response was ‘Don’t Know’ while two others did not respond. 
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(f) Imagine you are a grown-up adult in your country. How important do you think it 
is for you and the well-being of your country that you and your friends should act 
to support the efforts for the homeless, health care, education, jobs and food even If 
the government itself could not? 



Very 

Important 

Impor- Not 
tant Important 

Very Un¬ 
important 

Don’t 

Know 

NoRcs- 

ponse 

Total 

All 

Students 

162 

(51.9%) 

106 21 
(34%) (6.7%) 

06 

(1.9%) 

14 

(4.5%) 

03 

(1%) 

312 

(100%) 

Class IX 
Students 

79 

(49.4%) 

56 12 

(35%) (7,5%) 

03 

(1.9%) 

07 

(4.3%) 

03 

(1.9%) 

160 

(100%) 

Class XI 
Students 

83 

(54.6%) 

50 09 

(32.9%) (5.9%) 

03 

(2%) 

07 

(4.6%) 

0 

(0%) 

152 

(100%) 

Urban 

Students 

81 

(51.3%) 

54 09 

(34.2%) (5.7%) 

01 

(0.6%) 

10 

(6.3%) 

03 

(1.9%) 

158 

(100%) 

Rural 

Students 

81 

(52.6%) 

52 12 

(33.8%) (7.8%) 

05 

(3.2%) 

04 

(2.6%) 

0 

(0%) 

154 

(100%) 

Girl 

Students 

75 

(49.7%) 

51 U 

(33.8%) (7.3%) 

05 

(3.3%) 

09 

(5.9%) 

0 

(0%) 

151 

(100%) 

Boy 

Students 

87 

(54%) 

55 10 

(34.2%) (6.2%) 

01 

(0,6%) 

05 

(3.1%) 

03 

(1.9%) 

161 

(100%) 


Those who think it is very important Jtajfil to support the efforts for the homeless etc., 
even if the Government could not, have the lowest percentage among class IX students (49.4) 
and highest among class XI students (54.6). The response of boy students in this regard is 
comparable to that of class XI students and of girl students to class IX students. If the m 
important and im portant responses are added, 84.4 per cent class IX students think it is very 
important or important to act while 87.5 per cent class XI students think so. The combined 
responses of vary important and important are somewhat higher for rural students ( 86 . 4 %) 
than for urban students (85.5%) as also for boy students (88.2%) than girl students (83.5/S). 
The percentage of all students who think that to act is DOt import ant is 6.7 and YfiO 
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^important is 1.9. The percentage of ‘Don’t Know’ responses (4.5) are more or less the 
same for class IX and class XI students and are higher for urban students (6,3) and girl 
students (5.9) than for rural students (2.6) and boy students (3.1) The total number of no 
responses was three - all class IX urban boy students. 

(g) Is there anything else you could do to strengthen social rights and responsibilities as 
a citizen in your country? 

The responses have been grouped together into a few patterns which emerged from the 
analysis. The following table gives, against each response, the number of all students and 
their percentage, the number of class IX students and their percentage, and the number of 


class XI students and their percentage. 


Class IX Students 

Patterns of response 

Class XI Students 

AH Students 

Participate in activities to see that 

10 

07 

17 

right kind of government which 
cares for the people is elected 

(6.3%) 

(4.6%) 

(5.5%) 

Work to help the poor and the 

33 

30 

63 

needy 

(20.6%) 

(19.8%) 

(20.2%) 

Work against anti-social activities 

3 

07 

10 

and anti-social elements 

(1.9%) 

(4.6%) 

(3 2%) 

Help in promoting awareness 

28 

35 

63 

among people about their 
rights and duties 

(17.5%) 

(23%) 

(20 2%) 

Obeying laws and performing 

26 

23 

49 

duties, respecting others’ rights 

(16 3%) 

(15.1%) 

(15.7%) 

Work for changes in society, 

13 

16 

29 

particularly for ending the (8.1%) 

exploitation of women and children 

(10.5%) 

(9.3%) 

Participate in local efforts 

15 

15 

30 


(9.3%) 

(9.9%) 

(9.6%) 

No Response 

32 

19 

51 


(20%) 

(12.5%) 

(16.3%) 

Total 

160 

152 

312 


(100%) 

(100%) 

(100%) 
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There is no single pattern of responses which has been given by a very large number of 
students The single highest percentage (20.2 each) of all students is of those who think they 
would help the poor and the needy, and of those who would help promote awareness of 
rights and responsibilities A significant percentage (15.7) is of those who think that by 
obeying laws, performing their duties and respecting others’ rights, they would be 
strengthening social rights and responsibilities. A little less than 10 per cent would 
participate in local efforts in this regard while 9.3 per cent would work for social changes for 
ending exploitation of women and children. Participation in the political process to see that 
the right kind of government is elected which cares for the people is what 5.5 per cent of all 
students think they would do while 3.2 per cent would work against anti-social activities and 
elements A fairly high percentage (16.3) did not respond. 

Conclusion 

The analysis of responses in this section presents a very interesting picture in some ways. 
On most questions - exercising the right to vote, paying taxes, knowing about what the 
government is doing, supporting the government and others in promoting welfare - the 
response in terms of very important is overwhelming and together with important it is nearly 
unanimous There is some variation in the responses of class IX and class XI students when 
it comes to the degree of importance they attach to these issues - a much higher percentage of 
class XI students than that of class IX think in terms of very important (except on knowing 
what the government is doing). On these questions, there are hardly any Don’t Know or No 
Responses. On the question involving acting to support the efforts even if the government 
could not, the very important response is not overwhelming though combined with those 
who think it is important , it is 85 per cent. On the question of freedom to join societies, 
political parties, trade unions and to follow the religion of their choice, the response is very 
different - it is very important to only 36.2 per cent of all students and important to another 
41 per cent. Also, though those who consider it very unimportant are few, as many as 15.1 
per cent think it is nai important . While considering the responses to this question, it is better 
to leave out ‘religion’ as a factor, and the responses should be seen only in terms of freedom 
to join associations, political parties and trade unions. [It has been stated by the investigators 
that the question of freedom of religion need not have been combined with the freedom to 
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join associations etc. and that while considering the responses to this question the factor of 
religious freedom should be ignored.] Further, these responses need not be taken to mean 
that students are not in favour of the freedom to join associations, political parties, etc, but 
that they are not enthusiastic about exercising that freedom. This reflects their lack of 
pnrtinsiasm for political parties, trade unions, etc. as well as for active participation . This 
interpretation of the data is supported by the response to the question on acting to support the 
efforts etc. (Question f). 

There is no single pattern of responses to the question of what else they could do (to 
strengthen social rights and responsibilities) which has the support of a very large percentage 
of students though the responses they have given are not unimportant, and the response of 
20.2 per cent students that they would work to help the poor and the needy and of another 
20.2 per cent that they would help in promoting awareness among people about their rights 
and responsibilities is significant. Only 5 5 per cent have stated that they would participate in 
activities to see that the right kind of government which cares for the people is elected. There 
is also a Ian ly large percentage (16 3) of no responses to this question. 
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Section 5 


Consumer (Buyer) Rights 

In this section, students’ views were sought on five issues which have a bearing on their 
understanding of consumer rights. 

The statements on which students’ views were sought were in the form of opinions and 
students were to indicate their degree of agreement or disagreement in terms of ‘Strongly 
agree’, ‘Agree’, ‘Disagree’ and “Strongly disagree’, besides ‘Don’t Know’. The responses 
have been presented in the same terms, including no responses, for six groups of the sample - 
all students, class IX students, class XI students, urban students, rural students, girl students, 
and boy students. 

Statement fa) 

As a citizen of your country you use many products, read newspapers, and listen to radio 
or watch television. In your opinion, a consumer should get money back if a product is 
not what it claims, or cannot do what it says on the packing. 



Strongly 

Agree 

Disagree 

Strongly 

Don’t 

No 

Total 


Agree 



disagree 

Know 

Response 


All 

144 

129 

26 

06 

04 

03 

312 

Students 

(46.2%) 

(41.3%) (8.3%) 

(1.9%) 

(1.3%) 

(1%) 

(100%) 

Class IX 

78 

63 

11 

03 

03 

02 

160 

Students 

(48.6%) 

(39.4%) (6.9%) 

(1.9%) 

(1.9%) 

(1.3) 

(100%) 

Class XI 

66 

66 

15 

03 

01 

01 

152 

Students 

(43 4%) 

(43.5%) (9 9%) 

(2%) 

(0.6%) 

(0.6%) 

(100%) 

Urban 

75 

69 

06 

02 

04 

02 

158 

Students 

(47 6%) 

(43.7%) (3.8%) 

(1.2%) 

(2 5%) 

(1.2%) 

(100%) 

Rural 

69 

60 

20 

04 

0 

01 

154 

Students 

(44.8%) 

(39%) 

(13%) 

(2.6%) 

(0%) 

(0.6%) 

(100%) 

Girl 

63 

67 

16 

0 

04 

01 

151 

Students 

(41.7%) 

(44.4%) (10.6%) 

(0%) 

(2 6%) 

(0.7%) 

(100%) 

Boy 

81 

62 

10 

6 

0 

02 

161 

Students 

(50.3%) 

(38.5%) (6.2%) 

(3.7%) 

(0%) 

(1.3%) 

(100%) 
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Of all students 46.2 per cent strongly agree that a consumer should get money back if a 
product is not what it claims to be, etc., and 41.3 per cent agree Of class IX students, 48.6 per 
cent strongly agree and 39.4 per cent agree while of class XI students the percentages of those 
who strongly agree and agree are 43.4 and 43,5 respectively. There is an over 5 per cent 

variation in the strongly agree responses between class IX and class XI students - 5.2 per cent 

1 

less of class XI students strongly agree than class IX students. There is a marked variation 
between the responses of girl students and boy students; fewer girl students (41.7%) strongly 
agree than boy students (50.3%). The combined percentages of those who strongly agree and 
agree are in every case more than 85; in the case of urban students, it is 91.3. Of those who 
disagree, the percentage of class XI students (9.9) is higher than that of class IX students (6.9); 
in the case of rural students (13), it is much higher than for urban students; and it is also higher 
for girl students (10.6) than for boy students (6.2) The total number of those who strongly 
disagree is only six (1.9% of all students), all boys, three each from classes IX and XI The 
total number of Don’t Knows and No Responses is 7 (2.3% of all students) 

Statement (bi 

As a citizen of your country you use many products, read newspapers, and listen to radio 
or watch television. In your opinion, advertising a product often involves exaggerating or 
lying about what it can do. 
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Strongly 

Agree 

Agree Disagree 

Strongly 

disagree 

Don’t 

Know 

No 

Response 

Total 

All 

Students 

104 

(33 3%) 

134 39 

(43%) (12.5%) 

13 

(4,2%) 

15 

(4.8%) 

07 

(2.2%) 

312 

(100%) 

Class IX 
Students 

55 

(34.4%) 

66 17 

(41.3%) (10.6%) 

06 

(3.7%) 

11 

(6.9%) 

05 

(3.1%) 

160 

(100%) 

Class XI 
Students 

49 

(32.3%) 

68 22 
(44.7%) (14.5%) 

07 

(4.6%) 

04 

(2.6%) 

02 

(1.3%) 

152 

(100%) 

Urban 

Students 

53 

(33.5%) 

70 19 

(44.3%) (12%) 

03 

(2%) 

08 

(5%) 

05 

(3 2%) 

158 

(100%) 

Rural 

Students 

51 

(33.1%) 

64 20 

(41.6%) (13%) 

10 

(6.5%) 

07 

(4.5%) 

02 

(1 3%) 

154 

(100%) 

Girl 

Students 

55 

(36 4%) 

60 15 

(39.7%) (9.9%) 

10 

(6.6%) 

09 

(6%) 

02 

(1.4%) 

151 

(100%) 

Boy 

Students 

49 

(30.4%) 

74 24 

(46%) (14.9%) 

03 

(1.9%) 

06 

(3.7%) 

05 

(3.1%) 

161 

(100%) 


That advertising often involves exaggerating and lying is strongly agreed to by over 30 per 
cent of all students and all groups of students - 33.3 per cent of all students, 34.4 per cent of 

class IX students, 32.3 per cent of class XI students, 33.5 per cent of all urban students, 33.1 

1 

per cent of all rural students, 36.4 per cent of all girl students and 30.4 of all boy students. 
Combined with those respondents who agree, the percentage rises in every case to about 75 per 
cent or more - 76.3 of all students, 75 7 of class IX students, 77 of class XI students, 77.8 of 
urban students, 74.7 of rural students, 76 1 of girl students and 76 4 of boy students. In every 
case, the percentage of those who agree is higher than those who strongly agree , except in the 
case of girl students. The total percentage of respondents who disagree is 12.5, which includes 
10.6 per cent of all class IX students and a higher percentage (14.5) of class XI students. The 
total percentage of all respondents who strongly disagree is 4.2 which includes 3.7 of class IX 
students and 4.6 of class XI students. Don’t Know responses were 4.8 per cent of all students, 
and no responses 2.2 per cent. 
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Statement (c) 


As a citizen of your country you use many products, read newspapers, listen to radio or 
watch television. In your opinion, newspapers, radio and television should give all sides 
of an event and not only report what Ministers and officials have to say. 



Strongly 

Agree 

Agree Disagree 

Strongly 

disagree 

Don’t 

Know 

No 

Response 

Total 

All 

202 

81 16 

10 

0 

03 

312 

Students 

(64.7%) 

(26%) (5.1%) 

(3.2%) 

(0%) 

(1%) 

(100%) 

Class IX 

97 

44 09 

07 

0 

03 

160 

Students 

(60.6%) 

(27.5) (5.6%) 

(4.4%) 

, (0%) 

(1.9%) 

(100%) 

Class XI 

105 

37 07 

03 

0 

0 

152 

Students 

(69%) 

(24.3%) (4.7%) 

(2%) 

(0%) 

(0%) 

(100%) 

Urban 

105 

40 10 

01 

0 

02 

158 

Students 

(66.4) 

(25.3) (6.3%) 

(0.7%) 

(0%) 

(1.3%) 

(100%) 

Rural 

97 

41 06 

09 

0 

01 

154 

Students 

(63%) 

(26.6%) (3.9%) 

(5 8%) 

(0%) 

(0.7%) 

(100%) 

Girl 

95 

42 07 

07 

0 

0 

151 

Students 

(62.9%) 

(27.9%) (4.6%) 

(4.6%) 

(0%) 

(0%) 

(100%) 

Boy 

107 

39 09 

03 

0 

03 

161 

Students 

(66.5%) 

(24.3%) (5.6%) 

(1.8%) 

(0%) 

(1 8%) 

(100%) 


Respondents who strongly ag ree that newspapers, radio and television should give all 
sides of an event exceed 60 per cent in every group The percentage of all students who do so 
is 64.7. There ts a notable variation in the percentage of class IX students who strongly agree 
(60.6) and class XI students who strongly agree (69). If those who agree are added to those 
who strongly agree , the percentage of all students who agree or strongly agree is 90.7. The 
percentage of class XI students (93.3) who agree or strongly agree is much higher than that of 
class IX students who think so. Those who disagree are 5.1 per cent of all students, which 
include 5.6 per cent of class IX students and 4.7 per cent of class XI students. The percentage 
of all students who stron g ly disagree is 3.2, which includes 4,4 per cent of class IX students 
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and 2 per cent of class XI students. There are no Don’t Know responses and 3, all class IX 
students, no responses. 

Statement (<i) 

In your opinion it is always wrong if officials take bribes. 



Strongly 

Agree 

Agree Disagree 

Strongly 

disagree 

Don’t 

Know 

No 

Response 

Total 

All 

Students 

211 

(67.6%) 

51 23 

(16.3%) (7.4%) 

14 

(4.5%) 

11 

(3.5%) 

02 

(0 7%) 

312 

(100%) 

Class IX 
Students 

97 

(60.6%) 

26 14 

(16.3%) (8.7%) 

11 

(6.9%) 

10 

(6 3%) 

02 

(1.2%) 

160 

(100%) 

Class XI 
Students 

114 

(75%) 

25 09 

(16.4%) (5.9%) 

03 

(2%) 

01 

(0.7%) 

0 

(0%) 

152 

(100%) 

Urban 

Students 

112 

(70.9%) 

26 07 

(16.5%) (4.4%) 

06 

(3.8%) 

05 

(3.2%) 

02 

(1.2%) 

158 k 
(100%) 

Rural 

Students 

99 

(64.3%) 

25 16 

(16.2%) (10.4%) 

08 

(5.2%) 

06 

(3 9%) 

0 

(0%) 

154 

(100%) 

Girl 

Students 

105 

(69 5%) 

19 15 

(12.6%) (9.9%) 

08 

(5 4%) 

04 

(2.6%) 

0 

(0%) 

151 

(100%) 

Boy 

Students 

106 

(65.8%) 

32 08 

(20%) (5%) 

06 

(3.7%) 

07 

(4.3%) 

02 

(1.2%) 

161 

(100%) 


Of all students, 67.6 per cent strongly agree that it is wrong if officials take bribes. Of 
class IX students, 60.6 per cent strongly agree but the percentage of class XI students who 
strongly agree is 75 If the Figures for those who agree are combined to those who strongly 
agree, the percentage of those who strongly agree or agree for all students is 83.9, for class IX 
students 76.9 and for class XI students 91.4. It is surprising to find that 7.4 per cent of all 
Students disagree and 4.5 per cent of all students strongly disagree . Those who disagree or 
Strongly disagree include 15.6 per cent of class IX students and 7.9 per cent of all class XI 
students. There are also in all 11 Don’t Know responses, 10 of whom are class IX students, 
and 2 no responses, both of class IX. 
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Statement (si 

In your opinion , if a company or individual pollutes or damages neighbourhood - land 
property, animals, water or air - the company or individual should be prosecuted in court 



Strongly 

Agree 

Agree Disagree 

Strongly 

disagree 

Don’t 

Know 

No 

Response 

Total 

All 

189 

90 19 

05 

07 

02 

312 

Students 

(60.7%) 

(28 8%) (6.1%) 

(1.6%) 

(2.2%) 

(0.6%) 

(100%) 

Class IX 

87 

50 11 

05 

05 

02 

160 

Students 

(54.4%) 

(31.3%) (6.9%) 

(3.1%) 

(3.1%) 

(1.2%) 

(100%) 

Class XI 

102 

40 08 

0 

02 

0 

152 

Students 

(67.1%) 

(26.3%) (5.3%) 

(0%) 

(1.3%) 

(0%) 

(100%) 

Urban 

101 

42 07 

01 

05 

02 

158 

Students 

(63.9%) 

(26.6%) (4.4%) 

(0.6) 

(3.2%) 

(1 3%) 

(100%) 

Rural 

88 

48 12 

04 

02 

0 

154 

Students 

(57.1%) 

(31 1%) (7.8%) 

(2.6%) 

(1.4%) 

(0%) 

(100%) 

Girl 

87 

49 08 

05 

02 

0 

151 

Students 

(57 6%) 

(32.5%) (5.3%) 

(3.3%) 

(1.3%) 

(0%) 

(100%) 

Boy 

102 

41 11 

0 

05 

02 

161 

Students 

(63.4%) 

(25.5%) (6 8%) 

(0%) 

(3.1%) 

(1.2%) 

(100%) 


The percentage of those who strongly agree that a company or individual who pollutes or 
damages the environment should be prosecuted is 60.7 per cent of all students. There is a 
significant variation in the percentage of class IX and class XI students on this - while it is 54,4 

for class IX students, for class XI students it is 67.1. If those who strongly agree and those 

1 

who pgree arc added, the percentage of all students who strongly agre e or agree is 89.5. For 
1 class IX, the percentage of those who strongly agree or agree is 85.7; it is much higher (93.4) 
for class XI students Those who disagree arc 6.1 per cent of all students and those who 
strongly disagree are 1.6 per cent of all students. Those who strongly disagree, are all class IX 
students while those who disagree are 6.9 per cent of class IX students and 5.3 per cent of class 
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XI students. Don’t Know responses are 7, which is 2.2 per cent of all students and no 
responses 2 (0.6 per cent of all students.) 

T 

Conclusion 

The issues on which a very large percentage of respondents but not an overwhelming one, 
of students have expressed strong agreement are: media giving all sides of an event and not 
only Ministers’ and officials’ version, taking of bribes being always wrong and prosecution of 
those polluting or damaging the environment. That advertising a product often involves 
exaggerating or lying about it is strongly agreed to by only 33 per cent of students and that a 
consumer should get money back if a product is not what has been claimed on its behalf is 
strongly agreed to by 46.2 per cent. While the strongly agree or agree responses together 
indicate a fairly high degree of awareness of consumer rights - on issues of media and 
pollution, it is about 90 per cent - the degree of this awareness as reflected in the strongly agree 
responses is not very high. On the issue of the role of advertising, the response may be 
considered as somewhat ambivalent - only 33 per cent strongly agree and another 43 agree that 
advertisement of a product often involves exaggeration and lying; there is also a fairly 
significant percentage of students (16 7) who disagree or strongly disagree with it. The 
responses on the question of officials taking bribes is also somewhat surprising with those who 
strongly agree that it is wrong being only 67.6 per cent; there are about 12 per cent who even 
disagree or strongly disagree . (It has been suggested by the investigators that many class IX 
students who have responded to the English version of the Questionnaire have perhaps ticked 
against disag ree or strongly disagree in the belief that they were expressing their disagreement 
or strong disagreement with those who take bribes) 




Section 6 


Violence 

The questions (a) to (h) in this section, which relate to violence in general as well as 
specific examples of violence, also suggested a specific response for each. Students were 
expected to express their opinion on the suggested responses in terms of the degree of their 
agreement or disagreement with them. At the end, there were two questions one of which 
elicited a Yes/No response and the other elicited a Yes/No response as well as respondents’ 
views on what should be done. 

The responses to questions (a) to (h) have been presented by indicating whether the 
respondents strongly agree, agree, disagree or strongly disagree, besides Don’t Know responses 
and no responses. For questions (i) and (j), the responses have been presented by indicating the 
respondents’ agreement (Yes) or disagreement (No). The responses to the open-ended question 
(J ii) have been presented in terms of broad patterns which emerged from the analysis of the 
responses 

Statement and Question fa) 

All countries face the problem of fights and murders. Even simple fights can result in 
injuries Large scale violence and war are much worse In your opinion, violence is 
never necessary because it is always possible to settle an issue peacefully. 
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Strongly 

Agree 

Disagree 

Strongly 

Don’t 

No 

Total 


Agree 



disagree 

Know 

Response 

All 

128 

105 

60 

12 

05 

02 

312 

Students 

(41%) 

(33 8%) (19.2%) 

(3 8%) 

(1 6%) 

(0.6%) 

(100%) 

Class IX 

71 

52 

28 

03 

04 

02 

160 

Students 

(44.4%) 

(32.5%) (17.5%) 

(1.9%) 

(2.5%) 

(1.2%) 

(100%) 

Class XI 

57 

53 

32 

09 

01 

0 

152 

Students 

(37.5%) 

(34.9%) (21.1%) 

(5 9%) 

(0.6%) 

(0%) 

(100%) 

Urban 

74 

47 

27 

04 

04 

02 

158 

Students 

(46.8%) 

(29.8%) (17.1%) 

(2 5%) 

(2 5%) 

(1 3%) 

(100%) 

Rural 

54 

58 

33 

08 

01 

0 

154 

Students 

(35.1%) 

(37.6%) (21.4%) 

(5 2%) 

(0.7%) 

(0%) 

(100%) 

Girl 

62 

54 

27 

04 

04 

0 

151 

Students 

(41.1%) 

(35.8%) (17.9%) 

(2.6%) 

(2.6%) 

(0%) 

(100%) 

Boy 

66 

51 

33 

08 

01, 

02 

161 

Students 

(41%) 

(31.7%) (20.5%) 

(5%) 

(0.6%) 

(1.2%) 

(100%) 


The percentage of respondents who strongly agree that violence is never necessary because 
it is always possible to settle an issue peacefully is 41 among all students, 44.4 among class IX 
students, 37.5 among class XI students, 46.8 among urban students, 35 1 among rural students, 
41.1 among girl students and 41 among boy students. It is interesting to note that the highest 
percentage of those who strongly agree is among class IX students, almost 7 per cent higher 
than among class XI students. If the strongly agree and a gree responses are combined, the 
percentages of all students 74.8, of class IX students 76.9, of class XI students 72.4, of urban 
students 76.6, of rural students 72.7, of girl students 76 9 and of boy students 72.7. The 
percentage of class IX students and of girl students who strongly agree or agree is the same. 
The percentage of those who disag ree is of all students 19 2, of class IX students 17 5, of class 
XI students 21.1, of urban students 17.1, of rural students 21.4, of girl students 17.9, and of 
boy students 20.5. Of these who strongly disagree , the percentage of all students is 3.8. This 
includes only 1.9 per cent of class IX students but 5.9 per cent of class XI students. Of the 5 
Don’t Know responses, four are of class IX urban girls. The number of no responses - 2 ■ is 
important; these no responses are of class IX urban boy students. 

I 

( 

'n 
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fiinfement an d Question (b) 

In your opinion, people who use weapons or violence of any kind do so because they think 
they are stronger. 



Strongly 

Agree 

Agree Disagree 

Strongly 

disagree 

Don’t 

Know 

No 

Response 

Total 

All 

Students 

82 

(26.3%) 

90 99 

(28.9%) (31 7%) 

30 

(9.6%) 

07 

(2 2%) 

04 

(1.3%) 

312 

(100%) 

Class IX 
Students 

46 

(28.8%) 

44 47 

(27.5%) (29 4%) 

17 

(10.5%) 

03 

(1 9%) 

03 

(1.9%) 

160 

(100%) 

Class XI 
Students 

36 

(23.7%) 

46 52 

(30.3%) (34.2%) 

13 

(8.6%) 

04 

(2.6%) 

01 

(0.6%) 

152 

(100%) 

Urban 

Students 

38 

(24.1%) 

50 51 

(31.6%) (32.3%) 

10 

(6.3%) 

05 

(3.2%) 

04 

(2.5%) 

158 

(100%) 

Rural 

Students 

44 

(28.6%) 

40 48 

(26%) (31.2%) 

20 

(13%) 

02 

(1.2%) 

0 

(0%) 

154 

(100%) 

Girl 

Students 

46 

(30.5%) 

43 51 

(28.5%) (33.8%) 

08 

(5.3%) 

02 

(1.3%) 

01 

(0.6%) 

151 

(100%) 

Boy 

| Students 

36 

(22.4%) 

47 48 

(29 2%) (29.8%) 

22 

(13.7%) 

05 

(3.1%) 

03 

(1.8%) 

161 

(100%) 


The percentage of respondents who strongly agree that people who use weapons or 
violence of any kind do so because they think they are stronger is of all students 26.3, of class 
IX students 28.8, of class XI students 23.7, of urban students 24.1, of rural students 28.6, of 
girl students 30.5, and of boy students 22 4. About 5 per cent more class IX students strongly 
agree with the statement compared with class XI students who think so. Similarly more than 8 
per cent of more girl students strongly agree than boy students. If those who agree are added to 
those who strongly agree , the percentages are: of all students 55.2, of class IX students 56.3, 
of class XI students 54, of urban students 55.7, of rural students 54.6, of girl students 59, 
and of boy students 51.6. The strongly agree and agree responses together are in every case 
more than 50 per cent; for girl students it is 59 per cent. Those who disagree, the percentage 
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of all students is 31 7. The percentage of those who disagree is in most cases broadly the same 
as of those who agree, Those who strongly disag ree are much fewer than those who strong 
agree or agree but combined with those who disagree , their percentage is 39 1 or more in every 
case and in the case of rural students, it is as high as 44 2. 

Statement and Question (c) 

In your opinion, people who use weapons or violence do so because they know they could 
not persuade their opponents without using force 



Strongly 

Agree 

Agree Disagree 

Strongly 

disagree 

Don’t 

Know 

No 

Response 

Total 

All 

Students 

76 

(24.4%) 

136 70 

(43.6%) (22 4%) 

19 

(6.1%) 

09 

(2 9%) 

02 

(0.6%) 

312 

(100%) 

Class IX 
Students 

39 

(24.3%) 

64 43 

(40%) (26.9%) 

07 

(4.4%) 

05 

(3.1%) 

02 

(1.3%) 

160 

(100%) 

Class XI 
Students 

37 

(24.3%) 

72 27 

(47.4%) (17.8%) 

12 

(7 9%) 

04 

(2 6%) 

0 

(0%) 

152 

(100%) 

Urban 

Students 

35 

(22.2%) 

73 37 

(46.2%) (23.4%) 

03 

(1.9%) 

08 

(5.1%) 

02 

(1.2%) 

158 

(100%) 

Rural 

Students 

41 

(26.6%) 

63 33 

(41%) (21.4%) 

16 

(10.4%) 

01 

(0.6%) 

0 

(0%) 

154 

(100%) 

, Girl 
Students 

39 

(25.8%) 

66 33 09 

(43.7%) (21.9%) (6%) 

,04 

(2.6%) 

0 

(0%) 

151 

(100%) 

Boy 

Students 

37 

(23%) 

70 37 

(43.5%) (23%) 

10 

(6 2%) 

05 

(3.1%) 

02 

(1 2%) 

161 

(100%) 


The percentage of those who strongly agree is 24.3 of class IX students, 24.3 of class XI 
students, 22.2 of urban students, 26.6, of rural students, 25.8 of girl students and 23 of boy 
students. The variation, though not very important, is between urban students and niral 
students, and girl students and boy students. If the percentage of those who agree is combined 
with that of those who strongly ag ree, then there is some variation in the responses of class IX 
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and class XI students. The percentage of class XI students who strongly agree or agree (71,7) 
is higher than that of class IX students (64 3) who do so. The variation in the responses of 
those who disagree is also notable between class IX students and class XI students -- 26.9 per 
cent of class IX students disagree while only 17.8 per cent of class XI students do so. 
However, a higher percentage of class XI students (7.9) strongly disagree than that of class IX 
students (4.4). 

Statement and Question (d) 

In your opinion, friends and neighbours should do something if they think a husband is 
beating his wife. 



Strongly 

Agree 

Agree Disagree 

Strongly 

disagree 

Don’t 

Know 

No 

Response 

Total 

* 

All 

150 

108 26 

21 

04 

03 

312 

Students 

(48.1%) 

(34.6%) (8.3%) 

(6.7%) 

(1.3%) 

(1%) 

(100%) 

Class IX 

75 

51 18 

12 

02 

02 

160 

Students 

(46.9%) 

(31.9%) (11.3%) 

(7.5%) 

(1.2%) 

(1 2%) 

(100%) 

Class XI 

75 

57 08 

09 

02 

01 

152 

Students 

(49.3%) 

(37.5%) (5.3%) 

(5.9%) 

(1.3%) 

(0.7%) 

(100%) 

Urban 

85 

60 04 

04 

02 

03 

158 

Students 

(53 8%) 

(38%) (2.5%) 

(2.5%) 

(1.3%) 

(1.9%) 

(100%) 

Rural 

65 

48 22 

17 

02 

0 

154 

Students 

(42.2%) 

(31.2%) (14.3%) 

(11%) 

(1.3%) 

(0%) 

(100%) 

Girl 

72 

51 15 

10 

02 

01 

151 

Students 

(47.7%) 

(33.8%) (9.9%) 

(6.6%) 

(1.3%) 

(0.7%) 

(100%) 

Boy 

78 

57 11 

11 

02 

02 

161 

Students 

(48.4%) 

(35.4%) (6.8%) 

(6.8%) 

(1 3%) 

(1.3%) 

(100%) 


The percentage of those who strongly agree that friends and neighbours should do 
something if they think a husband is beating his wife is 48.1 of all students, 46.9 of class IX 
students, 49.3 of class XI students, 53.8 of urban students, 42.2 of rural students, 47.7 of girl 
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students, and 48.4 of boy students. A higher percentage of urban students, a majority of them 
(53.8), strongly agree than any other group of students, while the lowest percentage of those 
who strongly agree is of rural students (42.2). There is very little variation in the responses of 
girl students and boy students m this regard. The variation in the responses of class IX and 
class XI students is also not very marked The variations between different groups become 
more important when strongly agree responses are combined with agree responses. The 
percentage of all students who strongly agree or agree is 82.7. The percentage of class IX 
students who strongly agree or agree is 78.8 but the percentage of class XI students who 
strongly agree or agree is much higher (86.8). The variation is even more striking in the case 

i 

of urban students and rural students - while 86.8 per cent of urban students strongly agree or 

i 

agree, the percentage of rural students who do so is 73.4. The variation in the responses of girl 
students and boy students is less than 2 per cent. Of all students 15 per cent disagree, or 
strongly disagree , with those who strongly disagree being less than (hose who disagree. Those 
who disagree include 11.3 per cent of class IX students and 5.3 per cent of class XI students. 
The variation between urban students and rural students is even more striking - while 2.5 per 
cent urban students disagree, 14.3 per cent rural students do so. Also, about 3 per cent more 
girl students disagree than boy students. Of all students, 6.7 per cent strongly disagree . These 
included 7.5 per cent of claaa ix students and $.9 per eent of olasa XI students. Of the urbut 
students, only 2.5 per cent strongly disagree while 11 per cent of the rural did so. 

Statement and Questhwlel 

In your opinion, friends and neighbours should do something if they think a wife is 
beating her husband. 
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Strongly 

Agree 

Agree Disagree 

Strongly 

disagree 

Don’t 

Know 

No 

Response 

Total 

All 

Students 

108 

(34 6 %) 

105 50 

(33.7%) (16%) 

27 

(8.7%) 

17 

(5.4%) 

05 

( 0 . 6 %) 

312 

(IOO%) 

Class IX 
Students 

46 

(28.8%) 

57 33 

(35.6%) (20.6%) 

14 

(8.8%) 

07 

(4.4%) 

03 

(1.8%) 

160 

(100%) 

Class XI 
Students 

62 

(40.8%) 

48 17 

(31.6%) (11.2%) 

13 

(8.5%) 

10 

(6.6%) 

02 

(1 3%) 

152 

(100%) 

Urban 

Students 

62 

(39 3%) 

59 16 

(37.3%) (10.1%) 

06 

(3.8%) 

12 

(7.6%) 

03 

(1 9%) 

158 

(100%) 

Rural 

Students 

46 

(29.9%) 

46 34 

(29.9%) (22.1%) 

21 

(13.6%) 

05 

(3.2%) 

02 

(13) 

154 

(100%) 

Girl 

Students 

53 

(35.1%) 

52 25 

(34.4%) (16.5%) 

11 

(7.3%) 

09 

( 6 %) 

01 

(0.7%) 

151 

(100%) 

Boy 

Students 

55 

(34.2%) 

53 25 

(33%) (15.5%) 

16 

(9.8%) 

08 

(5%) 

04 

(2.4%) 

161 

(100%) 


Those who strongly agree that friends and neighbours should do something if they think a 
wife is beating her husband are 34.6 per cent of all students which include 28.8 per cent of 
class IX students, and 40.8 per cent of class XI students. There is a difference of 12 per cent 
between the opinions of class IX and class XI students in this regard There is also a marked 
variation between urban students and rural students - while 39.3 per cent urban students 
strongly agree, only 29.9 per cent rural students do so. Interestingly, there is not much 
variation in the opinion of girl students and boy students. Those who agise_together with those 
who strongly agree are 68. 3 per cent of all students, 64.4 per cent of all class IX students and 
72.4 percent of all class XI students. The variation in the responses of urban and rural students 
who strong ly a gree or agree is even more marked than in the case of class IX and class XI 
students - while 76.6 urban students strongly agree or agtSfi, only 59,8 per cent of rural 
students do so. Or all students, 16 per cent disagree . They include 20.6 per cent of class IX 
students and 11 2 per cent of class XI students. The percentage of urban students who disagree 
is 10.1 while that of rural students it is 22.1. The variation in the responses of girl students and 
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boy students is not very marked. Of all students, 8.7 per cent strongly disagrpp 
included 8.8 per cent of class IX students and 8.5 per cent of class jXI students. Here also the 
variation in the responses of urban and rural students is notable - while 3 8 per cent of urban 
students strongly disagree , the percentage of rural students who do so is 13 6. 

Statement and Question (f) 

In your opinion, friends and neighbours should do something if they think parents are 
injuring their child 




Strongly 

Agree 

Agree Disagree 

Strongly 

disagree 

Don’t 

Know 

No 

Response 

Total 

All 

Students 

108 

(34.6%) 

106 52 

(34%) (16.7%) 

32 

(10.2%) 

09 

(2.9%) 

05 

(1.6%) 

312 

(100%) 

Class IX 
Students 

56 

(35%) 

49 30 

(30.6%) (18.7%) 

19 

(11.9%) 

03 

(1.9%) 

03 

(1.9%) 

160 

(100%) 

Class XI 
Students 

52 

(34.2%) 

57 22 

(37.5%) (14.5%) 

13 

(8.6%) 

06 

(3.9%) 

02 

(1.3%) 

152 

(100%) 

Urban 

Students 

57 

(36.1%) 

62 21 
(39.2%) (13.3%) 

08 

(5.1%) 

07 

(4.4%) 

03 

(1.9%) 

158 

(100%) 

Rural 

Students 

51 

(33.1%) 

44 31 

(28 6%) (20.1%) 

24 

(15.6%) 

02 

(1.3%) 

02 

(1 3%) 

154 

(100%) 

Girl 

Students 

53 

(35%) 

45 30 

(29.8%) (19.9%) 

18 

(11 9%) 

04 

(2.7%) 

01 

(0.7%) 

151 

(100%) 

Boy 

Students 

55 

(34.2%) 

61 22 
(37.9%) (13.7%) 

14 

(8.7%) 

05 

(3 1%) 

04 

(2.4%) 

161 

(100%) 

Of all 

students, 

34.6 per cent strongly 

agree that 

friends and neighbours should do 


something if they think parents are injuring their child. They include 35 per cent of class IX 
and 34.2 per cent of class XI students. The variations in the responses of other groups also in 
this regard is not very marked. The variations are more marked if the percentages of those who 


strongly ag ree and agree are combined - 65 6 per cent of class IX students Ftr°Pg lv a F efi or 
agree while 71.7 per cent of class XI students do so. In the case of urban students and rural 
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students, the variation is even more marked - while 75.3 per cent of urban students strongly 
Agree or agree, only 61.7 per cent of rural students do so. There is also variation in the 
responses of girl students and boy students. While 64.8 per cent girl students strongly ag ree or 
ngree. a much higher percentage - 72.1 - of boy students do so. Or all students, those who 
disagree are 16 7 per cent,and those who strongly disagree are 10 2 per cent. Those who 
<jtl- ftPg1v disagree are fewer in every case than those who disagree . The highest figure of those 
who fft rnn g 1v disagree is from rural students; it is 15.6 per cent of them. Don’t Know 
response came from 3 class IX students and 6 class XI students. There were 5 no responses. 


statement and Question (e) 

Jn yom opinion, police are right to use any necessary force to slop a crowd rioting, or to 
prevent property from being destroyed. 


' 

Strongly 

Agree 

Agree Disagree 

Strongly 

disagree 

Don’t 

Know 

No 

Response 

Total 

All 

Students 

129 

(41.4%) 

126 33 

(40.4%) (10.6%) 

12 

(3.8%) 

07 

(2.2%) 

05 

(1.6%) 

312 

(100%) 

Class IX 
Students 

62 

(38.8%) 

64 17 

(40%) (10.6%) 

09 

(5.6%) 

05 

(3.1%) 

03 

(1 9%) 

160 

(100%) 

Class XI 
Students 

67 

(44.1%) 

62 16 
(40.8%) (10 5%) 

03 

(2%) 

02 

(1.3%) 

02 

(1.3%) 

152 

(100%) 

Urban 

Students 

71 

(44.9%) 

61 15 

(38 6%) (9.5%) 

03 

(1.9%) 

05 

(3.2%) 

03 

(1.9%) 

158 

(100%) 

Rural 

Students 

58 

(37.7%) 

65 18 

(42.2%) (11.7%) 

09 

(5.8%) 

02 

(1.3%) 

02 

(1.3%) 

154 

(100%) 

Girl 

Students 

51 

(33.8%) 

64 22 

(42.4%) (14,6%) 

09 

(6%) 

04 

(2.6%) 

01 

(0.6%) 

151 

(100%) 

Boy 

Students 

78 

(48 4%) 

62 11 
(38.5%) (6.8%) 

03 

(1.9%) 

03 

(1.9%) 

04 

(2.5%) 

161 

(100%) 


Of all students, 41 4 per cent strongly agree that police are right to use any necessary 
force to stop a crowd rioting, or to prevent property from being destroyed. These include 38.8 
per cent of class IX students and 44.1 per cent of class XI students The most marked variation 
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in this case is between girl students and boy students While 33.8 per cent of girl students 
strongly agree , the percentage of bov students who strongly agree is 48.4. The percentage of 
all students who strongly ag ree or_agr££ is 81.8. In the case of class IX and class XI students 
the percentage of those who strongly agree or agree is 78.8 and 84.9 respectively. The 
variation in the responses of girl students and boy students is more marked - 76.2 per cent of 
girl students but 86.9 boy students strongly ag ree or agree. Of all students, 10.6 percent 
disagree and 3.8 per cent strongly disag ree. There is little variation in the percentage of class 
IX students and class XI students who disagree : the notable variation in this regard is between 
the responses of girl students (14.6 per cent) and of boy students (6.8 per cent). Those who 
strongly disagree include 5.6 per cent class IX students but only 2 per cent class XI students. 
Of the 5 no responses, 3 were of class IX students and 2 of class XI students. 


Statement and Question fh) 

In your opinion, children should not be bullied by other children, by their teachers or by 
their parents. 
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Strongly 

Agree 

Agree Disagree 

Strongly 

disagree 

Don’t 

Know 

No 

Response 

Total 

All Students 138 

119 30 

10 

08 

07 

312 


(44 2%) 

(38.2%) (9.6%) 

(3.2%) 

(2 6%) 

(2.2%) 

(100%) 

Class IX 

75 

52 16 

08 

05 

04 

160 

Students 

(46.9%) 

(32.5%) (10%) 

(5%) 

(3.1%) 

(2 5%) 

(100%) 

Class XI 

63 

67 14 

02 

03 

03 

152 

Students 

(41.4%) 

(44.1%) (9.2%) 

(1.3%) 

(2%) 

(2%) 

(100%) 

Urban 

68 

66 11 

01 

08 

04 

158 

Students 

(43%) 

(41 8%) (7%) 

(0.6%) 

(5 1%) 

(2.5%) 

(100%) 

Rural 

70 

53 19 

09 

0 

03 

154 

Students 

(45 5%) 

(34.4%) (12.3%) 

(5.8%) 

(0%) 

(2%) 

(100%) 

Girl 

71 

54 16 

06 

03 

01 

151 

Students 

(47%) 

(35.8%) (10.6%) 

(4%) 

(2%) 

(0.6%) 

(100%) 

Boy 

67 

65 14 

04 

05 

06 

161 

Students 

(41.6%) 

,(40.4%) (8.7%) 

(2.5%) 

(3.1%) 

(3.7%) 

(100%) 


On the question of bullying, of all students 44.2 per cent strongly agree that children 
should not be bullied. These included 46.9 per cent of class IX students and a smaller 
percentage of 41 4 of class XI students Combined with those who agree that children should 
not be bullied, the percentage figure for class IX students is 79.4 and for class XI students it is 
85.2. There is also a variation in this regard in the responses of urban students and rural 
students. Of urban students, 84.8 per cent strongly agree or agree while of rural students only 
79.9 per cent do so. Of all students, 9.6 per cent disagree and 3.2 per cent strongly disagree 
Of class IX students who disagree or strongly disagree , the percentage is 15 while it is only 
10.5 for class XI students. The variation of responses between urban students and rural 
Students is more marked in this regard - while only 7 6 per cent of urban students disagree or 
strongly disagree, the percentage of rural students who do so is 18,1 There is also a variation 
in the responses of girl students and boy students though not as marked as m the case of urban 
students and rural students, 
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Question (i) 

Nearly all Commonwealth countries have adopted the United Nations Convention on Ik 
Rights of the Child Have you ever been told in school what these rights are? 



Yes 

No 

No Response 

Total 

All Students 

212 

96 

04 

312 


(67.9%) 

(30.8%) 

(1.3%) 

(100%) 

Class IX Students 

107 

52 

01 

160 

■ 

(66 9%) 

(32 5%) 

(0.6%) 

(100%) 

Class XI Students 

105 

44 

03 

152 

1 

(69%) 

(29%) 

(2%) 

(100%) 

Urban Students 

99 

58 

1 

01 

158 

1 

(62.7%) 

(36.7%) 

(0.6%) 

(100%) 

Rural Students 

113 

38 

03 

154 


(73.4%) 

(24.7%) 

(1.9%) 

(100%) 

Girl Students 

104 

45 

02 

151 


(68 9%) 

(29.8%) 

(1.3%) 

(100%) 

Boy Students 

108 

51 

02 

161 


(67.1%) 

(31.7%) 

(1.2%) 

(100%) 


About 68 per cent of all students have stated that they have been told in school about the 
rights which are included in the UN Convention, while about 31 per cent have stated that they 
have not been told. Just a little over 2 per cent more of class XI students have stated that they 
have been told about these rights than those of class IX students. The notable variation is in 
the responses of rural and urban students - while 73.4 per cent of rural students have stated that 
they have been told about these nghts in the school, only 62.7 of urban students have stated 
this. 
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Que a timt J-M 

Does violence of any kind worry you now 7 



Yes 

No 

No Response 

Total 

All Students 

226 

80 

06 

312 


(72.4%) 

(25 6%) 

(2%) 

(100%) 

Class IX Students 

110 

47 

03 

160 


(68 8%) 

(29.4%) 

(1.8%) 

(100%) 

Class XI Students 

116 

33 

03 

152 


(76.3%) 

(21.7%) 

(2%) 

(100%) 

Urban Students 

116 

39 

03 

158 


(73.4%) 

(24.7%) 

(1 9%) 

(100%) 

Rural Students 

110 

41 

03 

154 


(71.4%) 

(26.6%) 

(2%) 

(100%) 

Girl Students 

111 

36 

04 

151 


(73.5%) 

(23.8%) 

(2 7%) 

(100%) 

Boy Students 

115 

44 

02 

161 


(71.4%) 

(27.3%) 

(1.3%) 

(100%) 


Of all students, 72.4 per cent have stated that violence of any kind worries them while 
25.6 per cent have stated that it does not. A larger percentage of class XI students (76 3) are 
worried by violence than of class IX students (68.8). The variations in the responses of other 
groups are less marked There was no response from 2 per cent of students 
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Question J. (ii) 

What do you think should be done ? [Thts open-ended questions follows the question 
Does violence of any kind worry you now?] 


Mainly four broad patterns emerge from the responses - (i)thosc emphasizing non-violent 
behaviour on the part of elders, and school and family atmosphere based on non-violence; (ii) 
those emphasizing governmental and administrative action; (iii) those emphasizing the role of 
education and upbringing; and (iv) those stating that violence was sometimes necessary. 


Non-violent 
behaviour 
by elders, 
school 
and family 
atmosphere 


Government/ Education Violence Any 

Administrative and up- sometime other* 

action bringing necessary 


Irrelevant 
Response 
or No 
Response 


Total 


All 

115 

67 

27 

14 

06 

83 

312 

Students 

(36.9%) 

(21 5%) 

(8.7%) 

(4.5%) 

(1.9%) 

(26 5) 

(100%) 

Class IX 

63 

29 

17 

05 

04 

42 

160' 

Students 

(39.4%) 

(18.1%) 

(10 6%) 

(3 1%) 

(2.5%) 

(26.3%) 

(100%) 

Class XI 

52 

38 

10 

09 

02 

41 

152 

Students 

(34.2%) 

(25%) 

(6 6%) 

(5.9%) 

(1.3%) 

(27%) 

(100%) 


* Refers to taking help of the judiciary/using power of the judiciary 


The highest percentage of all students (36,9) as well as separately of class IX and class XI 
students lays stress on elders’ behaviour and on school and family atmosphere. The nexl 
highest percentage of all students (21.5) stresses the importance of governmental and 
administrative action and 8.7 per cent of all students emphasizes the importance of education 
and upbringing. Of all students, 4.5 per cent are of the view that violence is sometime 
necessary. There is a large number (26.5%) of irrelevant and no responses. 
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Conclusion 

On no question in this section, a majority of students have expressed their strong 
agreement though when seen together with those who agree the percentage exceeds 70 on the 

i 

question of violence never being necessary, It 80 on questions relating to husband beating his 
wife, police being right in, using any necessary force and children being bullied. The 
significantly lower percentage of students who strongly agree on the issue of wife beating the 
husband may be because it is much less common than husband beating the wife - in 
comparison the percentage of those who think others should intervene when husband is beating 
the wife is much higher. This may be an indication of greater concern which students feel over 
violence against women The relatively less strong support and support for intervention in the 
case of violence by parents against their children is surprising; it can perhaps be explained by 
the existence of strong family ties and the belief that any problems between children and their 
parents should remain within the family. Though strong agreement and agreement together for 
the use of force by police is fairly high, only about 41 per cent strong agreement with it shows 
a lack of enthusiasm for the use of force by police Fewer than 70 per cent of all students 
strongly agree or agree that people who use violence do so because they know they could not 
persuade their opponents without using force On the question of people who use weapons or 
violence of any kind doing so because they think they are stronger, the variation between the 
responses of those who strongly agree or agree and of those who disagree or strongly disagree 
is not very marked unlike in other questions in this section, There is a fairly high percentage 
of those who have stated that they have been told about the Convention on the Rights of the 
Child in school. Also the percentage of those who are worried about violence of any kind is 
quite high although over a quarter say they are not worried. On what should be done, the 
highest percentage - 36.9 - is of those who mention changes in the behaviour of elders and 
improvements m the family and school atmosphere while another significant percentage 
emphasizes action by government and administration There is also a small percentage of 
those who think that violence is sometimes necessary. 
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Section 7 
Identity 

S ffifemeitl 

Each one of us is unique/special and together we have rights under the Constitution, by 
custom and practice, by law and by international conventions. Put in order (1,2,3,4,5) 
which of these rights is most important to you Give (I) to the most important and (5) to 
the least important. 

Many students - 73 (23.4 per cent of all students) - did not fully understand ranking and 
gave the same rank to more than one right, in some cases to all the five rights listed. These 
responses have not been taken into account. The responses of 239 students (76.6 per cent of all 
students) - 119 of class IX and 120 of class XI - have been used in this presentation. This 


group of students also includes all those who may have ranked less than five rights. 


(a) Right to your 


Rank 1 Rank 2 Rank 3 Rank 4 Rank 5 

Total 

name 

Students 

18 22 21 25 33 

119 


of Class 

IX 

(15.1%) (18.5%) (17.7%) (21%) (27.7%) 

(100%) 


Students 

11 20 24 27 38 

120 


of Class 

XI 

(9.2%) (16.7%) (20%) (22.5%) (31.6%) 

(100%) 


All 

29 42 45 52 71 

239 


Students 

(12.1%) (17.6%) (18.8%) (21.8%) (29.7%) 

(100%) 




Rank 1 

Rank 2 

Rank 3 Rank 4 Rank 5 

Total 

(b) The Right to 
your religion 

Students 
of Class 

IX 

8 

(6.7%) 

22 27 33 29 

(18.5%) (22.7%) (27.7%) (24 4%) 

119 

(100%) 

■ 

Students 
of Class 

XI 

5 

(4.1%) 

9 

(7.6%) 

24 42 40 

(20%) (35%) (33 3%) 

120 

(100%) 


All Students 13 

(5.5%) 

31 

(13%) 

51 75 69 

(21.4%) (31.3%) (28.8%) 

239 

(100%) 
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Rank 1 Rank 2 Rank 3 Rank 4 Rank 5 


Total 


(c) The Right to 

Students 

50 

19 21 15 14 

goon living - 

of Class 

(42%) 

(16%) (17 6%) (12.6%) (11.8%) 

the Right to 

IX 



life 

Students 

73 

28 9 2 8 


of Class 

(60.8%) (23.3%) (7.5%) (1.7%) (6.7%) 


XI 




119 

( 100 %) 


120 

( 100 %) 


All Students 123 47 30 17 22 239 

_(51.5%) (19.7%) (12.5%) (7.1%) (9.2%) (100%) 


Rank 1 Rank 2 Rank 3 Rank 4 Rank 5 Total 


(d) The Right to Class IX 

your own Students 

language and 
culture Class XI 

Students 


18 30 29 21 21 

(15.2%) (25 2%) (24.4%) (17.6%) (17 6%) 

10 25 39 32 14 

(8.3%) (20.9%) (32.5%) (26.7%) (11.6%) 


119 

( 100 %) 

120 

( 100 %) 


All Students 28 55 68 53 35 239 

(l 1.7%) (23%) (28.5%) (22.2%) (14 6%) (100%) 


Rank 1 Rank 2 Rank 3 Rank 4 Rank 5 Total 

(e) Your parents Class IX 26 27 20 25 21 119 

right to bring Students (21.9%) (22.7%) (16 8%) (21%) (17.6%) (100%) 

you up as they 

wish, in terms Class XI 23 38 23 16 20 120 

the laws of your Students (19 2%) (31.7%) (19 2%) (13.3%) (16 6%) (100%) 

country 

All Students 49 65 43 41 41 239 

(20.5%) (27.2%) (17.9%) (17.2%) (17.2%) (100%) 


A majority of all students (51.5 per cent) have given first rank to the right to life - a much 
higher percentage (60.8) of class XI students have done so than class IX students. The second 
highest percentage (20.5) of all students has given the first rank to parents’ right tojbring them 
up as they wish. The right to one’s own name and the right to one’s own language and culture 
have been given first rank by almost the same percentage of all students, 12.1 and 11.7 
respectively. The right to religion has been given the first rank by only 5.5 per cent of all 
students. 


(f) If you had to describe yourself in five words, wbat would you say are the most 
important things about you? 

Students have described themselves in numerous ways, not all of which are 
descriptions of identity. Some have described themselves simply as students studying in such 
and such school, some in terms of what they value most, some in terms of their aspirations. 
Many have descnbed themselves in terms of two, three or more than three attributes. Given 
below is a list of the descriptive terms which reflect the various responses and the percentage 
of all students as well as of class IX and class XI students, each separately, whose responses 


they represent. The total number of responses is more than the total number of students. _ 


Descnption 

Percentage of 
all Students 

Percentage of 

Class IX Students 

Percentage of 

Class XI Students 

Good Citizen 

40.7 

37 

44.7 

Student - School 

18.6 

21.2 

15.8 

Family 

15.4 

13.8 

17.1 

Human being 

14.7 

12.5 

17.1 

Language/region 

13.8 

16.9 

10.5 

Personal qualities 

11.9 

3.8 

6.4 

Name 

11.2 

13.1 

92 

Value equality 

11.2 

13.1 

9.2 

Religion 

10.3 

11.9 

8.6 

No response 

9 

10.6 

7.2 

Good life 

8.6 

10 

7.2 

Gender 

6.7 

7.5 

5.9 

Future career 

6.1 

6.3 

5.9 

Culture 

7.4 

5 

9.9 

Age 

2.2 

1.9 

2.6 

Caste/tribe 

1.9 

1.3 

2.6 

Love of freedom 

0.6 

0.3 

0.3 
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The highest percentage of all students and of class fX and class XI students describe 
themselves in terms of good citizenship; over 6 per cent more of class XI than those of class IX 
do so, The next highest percentage is of those who describe themselves as students of a 
particular school and of a particular class. Of all students, the next highest percentage is of 
those who describe themselves in terms of their families and a slightly less percentage m terms 
of being human beings, The latter includes one student who has described himself mainly in 
terms of becoming a good human being as well as an agnostic. If these responses are taken as 
an indication of ranking, religion has the ninth place (10.3 per'cent of all students have 
mentioned it) and caste/tnbe sixteenth place (1.9 per cent of all students). Those who did not 
respond were 9 per cent. 

Conclusion 

That a majority of students have given first rank to right to life is not surprising. 
Considering the continuing importance of the family in Indian students’ life, it is also not 
surprising that the right which has been given the first rank by the second highest percentage of 
students, though far below the one for right to life, is the right of parents to bring up their 
children as they wish. That the right to religion has been given first rank by only 5.5 per cent 
students is not unsurprising. The ranking and the responses which students have given to 
describe themselves may be taken together as a reflection of their value orientation, A 
significant percentage have expressed their identity in terms of good citizenship, and in terms 
of being human, valuing equality, etc. and an insignificant number in terms of narrow 
identities such as those of tribe or caste. This may be an indication of changes in the value 
orientation of young people 
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Section 8 

School Experience 

[The statement mentions that the aim of the study is to find what the students know about 
human rights and similar issues and that the study will be useful to schools in their future 
programmes.] 


Question 

Have you discussed or learnt about human rights, and the sort oj questions you have just 
answered, in any of the following over the past two years? [The responses analyzed are of 
class XI students only.] 


(a) In School 

Yes No No Response 

135 16 01 

(88.8%) (10.5%) (0.7%) 

i 

Total 

152 

(100%) 

(b) In vour familv/home 

108 42 02 

152 

(71%) (27.6%) (1.4%) 

(100%) 

(c) In talks with friends of vour own age 

125 25 02 

152 

(82.2%) (16.4%) (1.4%) 

(100%) 

(d) In listening to radio or watching television 

132 20 0 

152 

(86.8%) (13 2%) (0%) 

(100%) 

(e)_Jn newspapers and magazines 

108 42 02 

152 

(71.1%) (27.6%) (1.3%) 

i 

(100%) 
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(0 Anywhere else - If yes, please specify 

[Insignificant number of 'Yes' responses. A few mention National Human Rigfa 
Commission. One respondent mentioned his participation in a UNESCO - sponsored 
exchange programme ] 

The highest percentage of‘Yes’ responses is for schools. 

(g) In which of (a) to (0 have you heard most about these questions? 


School Family 

Friends 

Radio/ Newspapers/ Any other 

No 

Total 



TV Magazines 


Response 


69 12 

12 

39 10 

03 

07 

152 

(45.4%) (7.9%) 

(7.9%) 

(25.7%) (6.6%) 

(1.9%) 

(4 6%) 

(100%) 


(h) Which source has been most helpful to you? 


School Family 

Friends Radio/ Newspapers/ Any other 
TV Magazines 

No 

Response 

Total 

• 

48 14 

23 46 14 

04 

03 

152 

(31.6%) (9.2%) 

(15.1%) (30.3%) (9.2%) 

(2.6%) 

(2%) 

(100%) 


(i) At school, do you think that your teachers are working together to make sure all 
students understand human rights, and the responsibilities that go with them? 


Yes No No Response Total 

102 47 03 152 

(67.1%) (30.9%) (2%) (100%) 
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It is in school that the largest percentage - 45.4 of students - state they have heard most 
about human rights and similar issues. For 25.7 per cent students, this is listening to radio and 
watching television. Each of the other sources - family/home, talks with peers, newspapers - 
has been mentioned by 6 per cent to 8 per cent students. 

The most helpful sources are stated to have been school (for 31.6 per cent students), radio 
and television (for 30.3 per cent students), talks with peers (for 15 1 per cent students) and 
family and newspapers (each for 9.2 per cent students). 

A fairly good percentage (67.1) of students think that their teachers are working together 
to make sure all students understand human rights, and the responsibilities that go with them 
but about 31 per cent of them do not think so. 

0) Is there anything more you think schools can and should do to help young people to 
understand the rights and duties of a citizen? 

Over 73.3 per cent have stated that schools can and should do more but they have made no 
specific suggestions. A significant percentage (20 5) have made no response. The following 
specific suggestions have emerged from the responses of 6 per cent students. 

- The school should respect rights and perform its duties in practice. 

- Learning about rights and duties should not be restricted to textbooks. Students should be 
involved in activities to see for themselves what is happening, and to teach others about 
human rights. 

I 

- There should be free interaction between the school and the students 

- Teachers should respect the rights of children 

- Groups of students should be trained to spread awareness of human rights in the 
community. 

- There should be projects on human rights in schools. 

- Teachers should be more sympathetic to students. 

- Teachers should not behave as if they were rulers. 

- Weaker students should receive greater attention. 

A common emphasis in most of the specific responses to this question was on the 
responsibility of teachers and schools to observe human rights in their dealings with students 
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Conclusion 

The responses in this section clearly bring out the importance of school in strengthens 

S 

human rights education. Compared with all others, media is considered the next most 
important source. Significantly, about three-quarter of all students think that schools can and 
should do more in promoting understanding of rights and duties of citizens though very few 
have made specific suggestions in this regard. 
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Part V 


Interviews with Students. Teachers and Administrators 
A. I nterviews w ith Students 

At the beginning of each interview, each student said that hc/she had enjoyed responding 
to the Questionnaire. Many of them said that responding to the Questionnaire was a learning 
experience for them. I he following general pattern of responses to the specific issues emerged 
from the interviews with 32 students from eight schools. 

1. Difficulties w ith the Questionnaire 

Most of the students stated that they had no difficulty in understanding any part of the 
Questionnaire. Some class IX students, however, mentioned that the language or somS 
questions was not easy. The specific questions which were mentioned in this context related to 
the sections on Violence and Identity. Some students also said that they found it difficult in 
making up their mind while responding to questions with five options - Very Important, Not 
important, Unimportant, etc. and Strongly Agree, Agree, Disagree, etc - which required a 
clear differentiation between the degree or level of importancc/unimportance and 
agreement/di sagreement. 

2. Importance of Human Rights and Familiarity with the term 

Every student stated that human rights were very important and every one of them said 
that they were familiar with the term. Most of them said that they had learnt about human 
rights first from their textbooks since when they were in class VI, while a few had known about' 
human rights from newspapers and television. A few said that they first learned about human 
rights when they were in class IX. 

3. Coverage of the dimensions set o ut in the conceptual map 

Most students said that except for Violence and Identity, all the other dimensions were 
covered in the curriculum, particularly of Civics and History, at the Upper Primary and 
Secondary stages The dimension of consumer rights was covered less than the others and 
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mainly to some extent in the Economics curriculum at the Secondary stage. The dimension of 
violence, according to most of them, was covered in the language textbooks and they g ave 
various examples of the relevant lessons - stories which they had studied in their language 
textbooks. On the question of the adequacy of coverage, conflicting views were expressed 
Many of them said that while various dimensions were covered, they were not always 
adequately explained. 

1 

4. Access to Materials 

Most students stated that there was no serious problem with regard to the availability of 
relevant materials but they thought that more should be available. Inadequacy of reference 
materials was particularly mentioned in this context. Some students suggested that to enhance 
access to human rights related materials, it may be useful to display them separately. A few 
students were not happy with the functioning of their libraries. Many students also mentioned 
that their library did not have many important documents on human rights. 

5. Importance Given by School and Teachers 

Many students thought that teaching about human rights was not given any special 
importance and no special interest was shown in teaching this area. Some were of the view 
that human rights were taught like any other topic in the syllabus, through lecture method, with 
little debate and discussion. The school did not pay enough attention to projects and debates 
and other co-curricular activities relating to human rights. 

6. Interest shown by family 

Most students said that they often discussed human rights issues in their family, more 
often with father and sometimes also with mother. According to most of them, their families 
do take interest in education about human rights and the parents of some of them were actively 
involved in human rights activities. Some of them, however, said that their families were 
more interested in their doing well in examinations, spending more time on learning science 
and mathematics, and preparing for their career. 
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7 . Question nfSubjects 

Except for a very few, most students were not in favour of having human rights as a 
separate subject. Most of them were in favour of giving human rights more importance in 
Civics and History textbooks by giving it a more elaborate treatment Some of them suggested 
that human rights could be treated as a separate topic within the existing subjects. Many of 
them were of the view that more human rights related materials should be included in language 
textbooks. Many of them also suggested that the mode of teaching this topic should be 
different from the one that is followed in the teaching of other subjects. Many of them laid 
stress on co-curricular activities and practice of human rights within the school. 

A number of other suggestions emerged during the interviews. Some students mentioned, 
for example, that corruption as an issue should be highlighted in the curriculum as it affected 
human rights. Some suggested that there should be awareness of how violations of human 

t 

rights can be redressed. Some wanted that special campaigns should be launched with the 
participation of the school for creating awareness of human nghts. A few also thought that 
including human rights in the examination questions would enhance its importance. 
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B. Interviews with Teachers and Principals 

Interviews with three teachers in each school were conducted together while those 
with the Principals were conducted separately. The same issues were covered in both sets of 
interviews. The following pattern of responses emerged from these interviews. 

1. Coverage in Pre-Service and In-Service Teacher Education 

The nearly unanimous view was that human rights materials were not included in the pre¬ 
service teacher training programmes and received little attention even in the in-service 
programmes which are now frequently organized. Every teacher and Principal emphasized the 
necessity of revising the existing pre-service education curriculum and giving it special 
attention in the in-service programmes. It was also suggested that the inclusion of human 
rights related issues in in-service training should cut across subject areas and be available to all 
teachers irrespective of the subjects they teach. Another suggestion was that for both pre¬ 
service and in-service education, content relating to human rights was not enough and that 
application aspect and development of skills among teachers to deal with this area should 
receive equal emphasis. 

2. Coverage in the exisiingjimriculum 

Most teachers’ view was that except for violence and consumer rights, all other 
dimensions were covered in the existing curriculum though according to some it was not 
adequate. The question of identity was also not a part of the curriculum. They also mentioned 
that many issues covered in the curriculum which had a bearing on human rights were not 
specifically seen as human rights questions by teachers. Most were of the view that much of 
what is given in the curriculum does get comprehended by students of Class VIII or IX with 
the help of teachers ' 

3. Availability of Learning Materials 

The general view was that there was no shortage of print materials and with some efforts 
schools can procure them. There was a general lack of audio-visual materials. Considering the 
poor library facilities in most schools in the country, many teachers felt that special efforts 
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would be needed to make available at least some essential materials to all secondary schools 
The general lack of availability of international documents was pointed out by many teachers. 

It was also suggested that the question of availability of suitable materials for students needs to 
be looked into. 

4. Appropriate Age for Introducing H uman Rights Ideas 

Most teachers thought that for introducing some elements of human rights education, class 
VI was the appropriate stage (age - 11 years) though they also were of the view that a fuller 
comprehension would come in class VIII or IX. 

5. Types of Int ernational Commonwe alth Cooperation 

Most teachers suggested student and teacher exchange programmes as well as exchange of 
suitable materials. Some teachers expressed difficulties of international cooperation on such 
issues due to differences in the educational systems of different countries. 

6. Role of Teachers’ Organizations 

Many teachers emphasized the important role which teachers’ organizations can play in 
promoting human, rights education. Some of them pointed out that teachers’ organizations by 
their very nature were concerned with rights. Some teachers, however, also said that teachers’ 
organizations were generally preoccupied with questions of welfare and took inadequate 
interest in academic matters. The importance of Parent Teacher Associations was emphasized 
by some teachers 

7. Subject of Examination 

A majority of teachers were of the view that making human rights a part of examination 
would be useful as it would then demand greater attention by both teachers and students. Some 
teachers disagreed with this. They were of the view that if it was made a part of examinations, 
the kind of teaching/leaming mode that human rights education required would be neglected 
and this area would lose its real importance. Some teachers suggested that it should be 
introduced in those school classes when students and teachers were not preoccupied with 
preparing for public examinations. 
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8 RoJc-qINGQs 

Some teachers saw the role of NGOs as very important because the interaction of students 
and teachers with them will be extremely useful. The NGOs could also play an important role 
in initiating pace setting activities. However, not every teacher and principal was enthusiastic 
in involving NGOs. 

9. Cross-Curricular or Subject Approach 

Most teachers favoured the cross-curricular approach as human rights concepts were 
relevant to many subjects. They, however, wanted a more elaborate treatment of the various 
ideas and concepts. They also emphasized the importance of language curriculum. Most 
teachers emphasized the importance of interactive mode in teaching-learning A few teachers 
thought that human rights education in the form of a separate subject would be more effective. 

10. Policy Changes 

The common view was that the present policy framework provided ample opportunities 
for human rights education and there was no need to consider any policy changes. 
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c. Interviews with Educational Administrators 

At present, human rights as such are not covered in the curriculum of pre-service teacher 
education. Steps have been taken recently to include it in the in-service training programmes. 
The need for revising the pre-service teacher education curriculum is recognized, but its 
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inclusion in in-service training/orientation progrmmes is considered even more crucial. 

The present school curriculum does contain the component of human rights, mainly In 
social science subjects (particularly History and Civics) and, to some extent, in languages, and 
most of the dimensions of the conceptual map Eire covered. Whether it does get across to 
students is difficult to answer in the absence of any major studies in this area. Much depends 
on the efforts of individual teachers, their knowledge and perceptions as well as the pedagogy 
used in getting it across to students. But it is reasonable to expect that like many other concept 
and 'ideas in the school curriculum, the ideas relating to human rights, when transacted 
properly, do get across to students. There is certainly a need to relook at the curriculum, to 
identify the inadequacies, and update it and strengthen it. 

Availability of relevant materials on any issue can be said to be rarely adequate. More 
materials are needed, particularly modular materials for both teachers and students, on different 
aspects of human rights as well as on the pedagogy of human rights. 

There are certain ^concepts of human rights which can be appropriately included even at the 
primary stage. However, fcjr a better comprehension of the variety of human rights issues and 
concerns keeping in view the developmental stages, 14 years of age and above may be 
appropriate. 

International cooperation at the Commonwealth level may include exchange of materials 
produced in different countries and the methods adopted by them in their teaching - learning 
contexts, bringing out good case studies of innovative strategies in human rights education, 
studies in the area of comparative education, and interactions between curriculum experts, 
practising teachers and teachers’ organization of different countries. 

Teachers’ organizations can play a very important role. They can develop materials and 
disseminate them, promote professional interaction among their members, and influence 
educational planners and administrators in making human rights education effective. 

The promotion of human rights education need not be linked with examinations. 
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Interaction with NGOs and taking their support can make an important contribution tt 
should be seen as an aspect of community participation and mobilization for effective 
implementation, 

The cross-curricular approach can be considered appropriate and besides the social science 
courses, the component of human rights in language and science courses may need to be 
strengthened. Additionally, it may be possible to develop courses which can together seek to 
reflect various important contemporary issues and concerns along with human rights. Many 
1 human rights issues are intimately connected with various other contemporary issues such as 
those relating to environment, development, gender discrimination. 

There are no issues in human rights education which require any policy changes in our 
context The main thrust has to be in the area of effective implementation. Educational 
authorities have to ensure that ideas of human rights are incorporated in the school curriculum 
as well as teacher education curriculum. Initiatives need to be taken at the school level and by 
educational authorities to ensure that appropriate co-curricular activities relating to human 
rights and discussions and debates on issues relating to human rights become a regular part of 
the activities of the school Electronic media can play a very important role in generating 
awareness and building a sustained climate of respect for human rights. 
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Part VI 

Main Findings and Recommendations 


l 


The study on which this part of the Report is based had certain limitations which should be 
kept in mind. The limitations of the sample selected - for the review of curriculum and 
materials, and of the schools for the administration of the Students’ Questionnaire and 
interviews with students, teachers and principals -- have already been mentioned in Part II 
(Methodology) of the Report. Besides the conceptual map which provides the overall 
framework of this study has its own limitations. While it includes many basic dimensions of 
human rights education, it by no means covers all the major issues and concerns relevant to it. 
The Students’ Questionnaire, based on the conceptual map, which was used in the four 
countries participating in the study, had a certain universality in its relevance but it did not, and 
could not, cover many issues that would be important in the specific context of each 
participating country. The interviews with students, teachers, principals and administrators, of 
course, provide an extremely useful supplement to the review of curriculum and materials and 

analysis of the responses to the Questionnaire. 

I 

These limitations, however, in no way diminish the significance, of this study and its 
findings. Its being a part of a four country study focusing on major dimensions of human 
rights education and providing comparative perspectives is by itself of no small importance. It 
is significant also as a pioneering study with a clear focus on the state of human rights 
education at the school stage, the perception and understanding of school students on a few 
selected but major human rights issues and the perspectives of students, teachers and 
educational administrators for strengthening human rights education at the school level. White 

the sample selected limits the generalisability of its findings for the whole country, the 

1 . 1 

findings, at the very least, are indicative and provide the basis for hypothesizing for the whole 
country for conducting further studies. That the sample of the study, though small, was 
selected from a school system which has its schools in all parts of the country and the schools, 
both rural and urban, selected in the sample are located in four different cultural-ecological 
regions of the country add to the significance of its findings. 
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Mala Findings 


I Curriculum 

1. The school curriculum, particularly in social sciences, introduces students to various 
issues and dimensions of human rights in both the Indian and the world contexts at 
various school stages, notably from the beginning of the Upper Primary stage. 
However, some of these issues arc dealt with less adequately than others. In the 
school, textbooks are the main source of knowledge about human rights. Besides 
teaching the textbooks, however no special effort is made to promote that knowledge 
and no special importance is attached to this area. There is little discussion and debate 
and few projects and activities, in and out of school, on human rights issues are 
undertaken. The pedagogy adopted for this area is the same as for other components of 
the curriculum. 

2. The prescribed curriculum and materials at the secondary stage do seem to make a 
difference in students’ understanding of human rights ideas and concepts. This is 
reflected in the differences in the responses of the students belonging to two different 
school classes to many questions which require a certain knowledge base. It is also 
reflected, perhaps, in the responses requiring a clear differentiation in terms of the 
degree of agreement or disagreement and of importance or lack of it. 

II Perceptions of Law and Administration of Justice and Equality of Opportunity 

The questions relating to these human rights concepts required of the respondents a clear 
understanding of the distinction between their perception of things as they are and as they 
should be . The responses show that this distinction is generally well understood and while 
their perception of things as they are casts a reflection on the existing reality, their 
understanding of and professed commitment to human rights as reflected in their responses to 
things as they should be is quite high. About 72 per cent respondents think that the policeman 
who catches an alleged thief will beat him and about 45 per cent think that the policeman will 
take a bribe. However, over two-thirds are not only aware of the due process but would also 
like the alleged thief, even when they advocate the due process to be followed, to be dealt with 
humanely or with compassion, and over 40 per cent think that one should also go into the 
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reasons that led or compelled the person to commit the alleged theft. These perceptions reflect 
a commitment to human rights values which go beyond a commitment to law and 
administration of justice in terms of due process. It is also notable that the percentage of those 
who do not think that there would be an open trial, that the person would be defended by a 
lawyer and that the question of the person’s guilt would not be decided until after the case had 
been heard is not negligible. What may be of even greater concern is that about 18 per cent 
support the policeman beating the alleged thief. That the lack of support for due process and 
insensitivity to unlawful acts of the police is not negligible needs to be taken note of. it may 
also be necessary to go into the possible reasons for this view which may be based on a certain 
perception of the law and order situation. 

The responses to the questions on Equality of Opportunity reflect a greater awareness of 
and commitment to human rights. About 68 per cent think that the person who performs best 
at the interview will, in be practice get the job and while about 58 per cent think that the 
selection will not be determined by considerations of gender, tnbe, caste, religion and 
language, 42 per cent think that these considerations will determine the selection. However, to 
the question who they think should get the job, about 86 per cent have responded that the most 
qualified should get the job, and another over 10 per cent think that the most needy or the one 
both qualified and needy should get the job No student mentioned any other consideration in 
deciding who should get the job. 

Ill Perceptions of Colonialism, Independence and Democracy, and Civic and Social Rights 
and Responsibilities 

On most questions dealing with these issues which require responses on a five point scale, 
the responses of an overwhelming percentage of students show a fairly high level of 
understanding of human rights issues involved; in some cases, it is nearly universal. About 90 
per cent students strongly agree or agree with the view that colonialism is wrong because 
people in every country should be free to choose their own government and their own way of 
life. About 63 per cent think that a country which is independent is not necessarily a 
democratic country. Over 85 per cent support the view that for everyone to be able to enjoy 
their rights, the people need to vote, to obey the law and to take an active interest in what goes 
on around them. The reasons stated by them for this view include, among others, the 
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following' otherwise people will be deceived by rulers; otherwise people’s rights will be taken 
away; otherwise stronger people will exploit weaker people; to exercise restraint on the power 
of ruling groups, it is essential to be innvolved in public affairs. Even those who disagreed 
(12.5 per cent) had their reasons such as ‘All politicians are the same - corrupt - doesn’t mater’ 
or ‘Because votes can be bought’. 

To vote has been considered very important by over 82 per cent and important by another 
about 14 per cent. The percentage of students who think that it is very important 0 r important 
for them and their friends to pay taxes which government can use for providing services for the 
people is 94 and over 95 per cent of students (in the case of class XI students, about 98 per 
cent) think it is very important or important for them and their friends to know what their 
government is doing Support for the government and others when they try to take steps for 
the welfare of the poor is nearly universal. 

In their responses to some of these questions, the main difference in the understanding of 
the two groups belonging to two school classes is reflected in the degree of agreement with, or 
importance they attach to, a particular right or responsibility. On the importance of voting, for 
example, while 74.5 per cent of class IX students consider it very important . 91.5 per cent of 
class XI students do so. Similarly, that independence does not necessarily mean a 
representative or democratic government is understood by a much higher percentage of class 
XI students than that of class IX students. 

A notable finding from the responses to many of these questions is that while a very high 
percentage of students, on some almost 100 per cent, shows awareness of human rights, it is 
not matched by a corresponding expression of enthusiasm and commitment to act for 
promoting them. For example, while 80.4 per cent think it is very important to support the 
efforts of the government and others for promoting welfare of the poor, the percentage of those 
who think it is very important to act to supp ort the efforts for promoting the welfare of the poor 
‘even if the government itself could not’ is only about 52. Similarly, voting in elections is very 
important to 82,6 per cent, knowing what the government is doing is very important to 75.3 per 
cent, paying taxes is very important to 67 per cent but the view that they and their friends 
should be free to join societies, political parties and trade unions is considered very important 
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by only 36.2 per cent. A similar lack of enthusiasm to act or to express a legitimate grievance 
Is also reflected In the responses to the questions on Equality of Opportunity, As has taeen 
mentioned earlier, about 86 per cent think that the most qualified should get the job and 
another over 10 per cent think that the most needy or the one who is both qualified and needy 
should get the job. However, only about 57 per cent think that if the person who performed 
worst at the interview was given the job, the others would have reasons for complaint and 42,6 
per cent even disagree with this. 1 

The examples’ mentioned above, except the last one, refer to only the very important 
responses which reflect the high degree of importance that the respondents attach to a 
particular issue. Combined with the important responses, the understanding and perceptions 
reflected are more reassuring. But the discrepancies in very important responses and the lack 
of overwhelming support even for expressing a legitimate grievance (in the question on 
Equality of Opportunity) can be taken to be a reflection of passivity and a reluctance to get 
actively involved. This phenomenon may deserve to be taken note of by those concerned with 
education as a whole, including promotion of human rights education. 

IV Perceptions of Consumer Rights and Violence 

Out of 13 statements relating to consumer rights and violence eliciting response on a five 
point scale, a majority of students strongly agree with only three, all of which are from the area 
of consumer rights and none from violence. These three statements refer to the media giving 
all sides of an event and not only reporting what Ministers and officials have to say (about 65 
per cent), taking of bribes by officials being always wrong (about 68 per cent) and prosecuting 
a company or individual if they pollute or damage the environment (about 61 per cent) 
Combined with those who agree, the percentage figures are about 91, 84 and 90 respectively. 
It is notable that these three statements for which there is overwhelming support, including 
strong support, deal with issues of wider public concern or of public policy. The strong 
agreement with two other statements on consumer rights which deal with products -- a 
consumer should get money back if a product is not what it claims or cannot do what it says on 
the packing and advertizing a product often involves exaggerating or lying about what it can do 
-- is much less than with the other three statements mentioned earlier, though when combined 
with those who agree, the percentage in both is cases over 75, The statement that advertizing a 
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product often involves exaggerating or lying about it has been disagreed and strongly ri iffagrrrjl 
to by over 17 per cent students. The perception of the possible threat which advertizing poses 
to the rights of consumers is comparatively less widespread and is felt less intcrnscly than the 
perception of other threats. 

The reasons for lack of strong agreement on statements relating to products may need to be 
looked into. Most of the products which most Indian consumers buy are not ‘packaged’ 
products as they are in some other countries. Most of the products which are marketed with a 
blast of advertizing are for the relatively well-off and affluent sections. Because of these 
reasons, the relevance of these questions in Indian conditions is perhaps not very great. 
Another possible reason is also the lack of enthusiasm on issues involving active participation. 
There is, additionally, inadequate awareness of the importance of consumer rights issues and 
the avenues for the rcdrcssal of consumer grievances. 

There are three statements on doemstic violence -- about husband beating wife, wife 
beating husband and parents injuring their child. That friends and neighbours should do 
something in such cases has not been strong l y agreed to by a majority of students. The highest 
percentage of those who strongly agree (a little over 48) is in cases involving husband beating 
wife. For statements referring to wife beating husband and parents injuring their child, the 
percentage of those who strongly agree is the same - 34.6. Even when the strongly agree and 
agree responses are combined, there is much greater support for intervening in case of husband 
beating wife (about 83 per cent) than in case of wife beating husband and parents injuring their 
child (over 68 per cent in both cases). These are among the few statements in the entire 
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Questionnaire over which there is very substantial disagreement and strong disagreement - in 
the case of husband beating wife, it is 15 per cent but in the case of wife beating husband, it is 
about 25 per cent and parents injuring their child, about 27 per cent. There are also notable 
differences in the perceptions of urban and rural students on all three issues of domestic 
violence. While only 5 per cent urban students are against intervention in case of husband 
beating wife, this percentage for rural students is over 25, in case of wife beating husband, 
about 14 per cent urban but about 36 per cent rural students are opposed to outside intervention 
and there is a broadly similar variation in the urban and rural students’ responses on the issue 
of parents injuring their child. These responses show a much greater awareness of and sense of 
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concern over domestic violence against women. The issue of oppression of women and 
violence against them has for long been a matter of public concern and it is not surprising that 
this concern is shared by students. The issue of wife beating husband is very probably not of 
much relevance in the Indian context. It is perhaps for this reason that the responses do not 
reflect any serious concern over this issue. (It may be interesting to mention here that there 
was much expression of mirth and much giggling by students when they came across the 
question on wife beating husband — the prospect seems to have delighted the students, both 
boys and girls.) The lack of strong support for intervention in case of parents injuring their 
child and opposition to such intervention by a fairly large percentage of students can be a 
matter of serious concern. However, it may be useful to keep m mind that while parents 
beating their child is not uncommon, it is not a major issue of public debate and concern or 
public intervention. Also, that parents have certain nghts over their children, including the 
right to discipline them, with use of some force if necessary, is perhaps a generally accepted 
nonn in most sections of Indian society Another possible reason for the lack of support for 
intervention in such cases is that, perhaps, the incidence of serious violence against children in 
Indian families is much less common than in families in some other societies The responses to 
all issues of domestic violence also perhaps need to be seen in the context of the continuing 
importance of the institution of family in Indian society and of the belief that all family matters 
should remain within the family and that outside interference in family matters is undesirable. 

On some other issues, particularly police being right in using necessary force or children 
not to be bullied by other children, by their teachers or by the parents, the percentage of those 
who strongly agree or agree is quite high (over 80 per cent) The percentage of those who 
think that violence of any kind womes them now is over 72 The percentage of those who 
have stated that violence is sometimes necessary is less than 5. There is, on the whole, a fairly 
high percentage of opposition to violence in general and support for the use of police force 
against public violence. 

About 68 per cent students ~ the percentage is over 73 in case of rural students -- have 
stated that they have been told in school what the Rights of the Child (given in the United 
Convention) arc. This is particularly notable because schools are not credited with having 
made any special efforts to promote human rights education 
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V Perceptions of Identity 

The students’ perceptions of their identity are reflected in two sets of responses - ranking 
of five specified rights in order of the importance they attach to them and their desenption of 
themselves in about five words. While analysing the responses to the question requiring 
ranking, a fairly large percentage (over 23) had to be ignored. Of the responses taken into 
account -- over 76 per cent of the sample -- the right to life was given the first rank by over 51 
per cent, their parents’ right to bring them up as they wish was given the first rank by over 20 
per cent, right to their name and right to their own language and culture were given the first 
rank by about 12 per cent each and right to their religion was given the first rank by 5.5 per 
cent. There are some variations in the responses of class IX and class XI students - they are 
quite marked with reference to the right to life and right to their own language and culture - 
but these variations do not change the overall pattern that has been mentioned. The highest 
percentage of students have given the right to life the first rank. This is in conformity with the 
universally held notion which gives the greatest importance to the right to life. The second 
highest percentage of students have given the first rank to their parents’ right to bring them up 
as they wish. This reflects the continuing importance of the institution of family and supports 
what has been stated in the previous section with reference to the question of domestic 
violence. The right to religion has been given the first rank by only 5.5 per cent students. 

The students’ own descriptions of themselves clearly bring out that a vast majority of 
them, in both the age groups, do not see themselves in terms of narrow identities. A vast 
majority of them describe themselves in terms of good citizenship, as human beings, as those 
who value equality, as individuals and as member of a family. These responses together may 
be considered as reflecting an orientation in terms of secular values. This is supported by the 
responses to the questions on Equality of Opportunity discussed earlier when not a single 
respondent mentioned considerations of caste, tribe, religion, etc. as factors that should 
determine the selection of a person for employment. All these responses contradict the 
common notion that most people in Indian see themselves mainly in terms of their religion, 
caste or tribal identities. The responses to this and some other parts of the Questionnaire show 
that this notion is not well-founded at least for this group of student population. It is possible 
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that many develop notions of themselves in terms of narrow identities at a later stage. Why 
and when this happens, if it happens, may be matters that need to be studied. 

VI Percept l gn & about I he Role of the School in Pr omoting Understanding of Human Rights 
The responses to the Questionnaire (by class XI students only, as required by the design of 
the study) and the interviews with students bring out that the school is both the most important 
and the most helpful, though not the sole, source for promoting understanding of human rights 
issues. The next most important source has been stated to be the media, particularly the audio¬ 
visual media. Although over 67 per cent think that their teachers arc working together to make 
sure all students understand human rights and the responsibilities that go with them, over 73 
per cent have stated that schools can and should do more in this regard. The specific 
suggestions which only a small percentage of them has made in their responses to the 
Questionnaire but more during the interviews regarding what more the school should do reflect 
their dissatisfaction with school practices and teaching methods and their expectation that the 
school and their teachers would observe human rights in their treatment of students. 


Recommendations 

1. More such studies covering different dimensions of human rights should be conducted. 
These studies should be conducted periodically at both all India and regional/local levels 
covering various types of schools and student populations There is also a need for 
conducting such studies for other (non-student) population groups 

2. Experimental projects/studies should be taken up to develop materials, teaching-learning 
methodologies and school practices for improving the effectiveness of human rights 
education. 

3. The approach for introducing human rights in the school curriculum should remain 
basically cross-curricular. The deficiences in the existing curriculum, some of which are 
possible to identify on the basis of this study and others, should be kept in view when the 
national and State level organizations responsible for curriculum undertake the task of 
curriculum revision. Serious efforts need to be made for changing and transforming the 
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expertise available in human rights organizations and NGOs working in this area. There is 
also a need to improve the ambience and the organization of schools. One of the findings 
of this study which has been highlighted is that while the awareness of human rights on 
most issues is quite high, the corresponding willingness to act or to participate with 
enthusiasm is lacking. This issue deserves particular attention when activities and 
programmes, including curriculum revision and improving classroom practices, for 
strengthening human rights education are considered. 

4 The national and State level educational bodies and organizations should produce a variety 
of materials - pnnt, audio, video - relating to human rights and disseminate them so that 
they are within easy access of all schools. These materials should cover human rights ideas 
and concepts as well as issues and concerns and teaching-learning strategies to facilitate 
their translation in teaching-learning practices. 

V ile human rights education should become integral to all in -service training 
programmes 'or teachers, there is an urgent need to ensure its integration in the pre-service 
training curriculum. Teachers’ organizations should also be involved in human rights 
education programmes. 

6 It is necessary to evolve the necessary mechanisms of coordination between the national 
and State level educational authorities and institutions for the effective implementation of 
activities and programmes for strengthening human rights education. 

Commonwealth can play an important role in promoting exchange of human rights 
education materials developed in different countries, sponsoring researches and studies in 
the area aof human rights education, facilitating interactions between curriculum experts of 
Commonwealth countries on issues relating to human rights education, and promoting 
student and teacher exchange programmes and interactions between teachers’ 


organizations. 
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